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The Contexts of Vocational Language 
Education in Germany

Amadeus Hempel, a member of the board of IBH (In-

tercultural Education Hamburg), believes that politics 

is currently very much interested in making refugees 

quickly undertake employment, and not in support-

ing them on their way to university. It is indicated by 

the regulation on vocational language support based 

on the example of the German language (‘Verordnung 

über die berufsbezogene Deutschsprachförderung’), 

abbreviated as DeuFöV, which has been in force for 

a solid year now. DeuFöV courses are to increase the 

refugees’ chances on the labor and training markets. 

Hempel sees it as follows: half a million of people ought 

to be promptly incorporated into the labor market.1

The cited passage, concerned with German lan-
guage courses in the vocational context, points to 
several issues that are crucial for vocational lan-
guage education2 in Germany. First and foremost, 

1 “Cramming for the dream of university studies,” Marianne 
Wellershoff, 2 Sept. 2017, Spiegel Panorama, https://www.spiegel.
de/panorama/gesellschaft/fluechtlingsheim-am-grenzweg-sa-
fouh-hussain-macht-die-abschlusspruefung-im-sprach-
kurs-a-1165734.html, author’s own translation). “IBH-Vorstand 
Amadeus Hempel meint, dass es in der Politik inzwischen ein 
großes Interesse daran gebe, Flüchtlinge eher schnell in Arbeit 
zu bringen, als sie beim Weg ins Hochschulstudium zu un-
terstützen. Indiz ist für ihn die “Verordnung über die berufs-
bezogene Deutschsprachförderung,” kurz DeuFöV, die seit gut 
einem Jahr in Kraft ist. Diese DeuFöV-Kurse sollen die Chan-
cen der Flüchtlinge auf dem Arbeits- und Ausbildungsmarkt 
verbessern.” Hempel sieht es so: “Eine halbe Million Menschen 
soll schnell in den Arbeitsmarkt integriert werden.”
2 As an element of both language education and education as 
such, vocational language education will denote on the opera-
tionalizational level of an offer of courses implemented under 
the above-mentioned resolution on the vocational language 
support based on the example of the German language (“Ver-
ordnung über die berufsbezogene Deutschsprachförderung”). 
On the conceptual level, its particular determinant will be 
preparation of migrants for entering the (specifically under-
stood) labor market and, by the same token, it will denote the 
realization of a specific vocational discourse immersed in the 
development of language competencies in response to defined 
and empirically verified needs (cf. Vogt 2011; Huhta et al. 2013). 

it is about its enmeshment in the political context, 
which in the case of Germany is tinged with specifi-
cally understood multiculturalism. There is nothing 
revelatory about this observation. What is cogni-
tively interesting, however, is the reconstruction of 
mechanisms of the said enmeshment. Education is, 
has been, and will always be an element of some 
logic of a political nature. In the framework of voca-
tional language education directed at refugees – or, 
more broadly, migrants – this logic appears to play 
one of the key roles. It determines the preferred di-
rection for the development of the vocational lan-
guage offer through being firmly anchored in state 
institutions (e.g. the Federal Office for Migration 
and Refugees, BAMF) and, what is essential, it re-
mains in line with the expectations of the greater 
part of the host society, which needs to be linked 
with the labor market. The strong feedback loop – 
especially in the context of research on integration – 
between the vocational language education and the 
labor market is not without significance for various 
stages of the implementation and execution of lan-
guage education. Apparently, it is the labor market 
(specifically understood, i.e. in neoliberal categories) 
that will determine the concepts and contents of 
language education. There is nothing wrong about 
it as long as such a perspective does not become de-
void of nuance, and the recipients of the variety of 
designed solutions – together with their accompa-
nying migrational, cultural, humanitarian or, final-
ly, political contexts – do not assume the character 
of a silent voice. Consequently, vocational language 
education takes the form of an instrument for specif-
ically understood integration. This wording denotes 
a change in perspective with regard to the critique 

On the level of the field of study, vocational language educa-
tion is embedded in the framework of reflection, concept and 
program solutions of foreign language didactics, which, in this 
context, will require to be included in discursive and critical 
perspectives.
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of various types of education, because it concerns 
not only the reconstruction of the ‘hidden curricu-
lum’ (cf. e.g. Stankiewicz and Żurek 2016) – a phrase 
that is popular in the critical reflection on language 
education and stems to a large extent from the atti-
tude of those teaching and learning – but also the 
critical reflection on all elements of education, in-
cluding the concepts and contents of education as 
well as, in particular, their effects, for instance those 
connected with the construction of specific subjects 
of education. It also involves critical reflection on its 
enmeshment in broader discourses, not only those 
of a political and economic character. Vocational 
language education as well as integration which is 
linked with it closely – both of interest in this paper 
– are constructed by these discourses. At this point, 
in connection with integration, it is worth mention-
ing four dimensions of integration in the context 
of migration. Yildirim-Krannig (2014) distinguish-
es: the cognitive-cultural dimension (comprising 
knowledge of the country of origin language, the 
host country language – here: German, and the use 
of language in everyday life); the structural dimen-
sion (school diplomas, including vocational schools 
certificates, occupation, economic situation on the 
labor market, including professional status, unem-
ployment, housing situation); the social dimension 
(related to identification with the country of or-
igin and the host country, mindset with regard to 
the change of citizenship, intention to return to the 
country of origin); and the community dimension 
(crime rates, health indicators, recognition of values 
and norms of the host country, and social distance). 
These considerations help to understand changes 
in the attitude to (broadly understood) language 
education in Germany as well as the specificity of 
vocational language education. The changes most-
ly concern moving away from language education 
predominantly ‘serving’ the cognitive-cultural in-

tegration (‘integration courses’ directed at everyday 
communication and realized up to B1 level on the 
scale of the Common European Framework of Reference 
for Languages) and approaching multi-dimensional 
vocational language education that partly overlaps 
the structural, social, and community integration. 
This involves topics such as occupation, identifica-
tion with the country of origin and, in particular, 
with the host country, as well as – importantly for 
this paper – recognition of values and norms of the 
host country. In the context of the notion of integra-
tion, it is worth considering in more depth both this 
process and the shift, observable in the literature, 
toward promoting another notion, i.e. inclusion (cf. 
e.g. Firkowska-Mankiewicz 2012; Gębal 2018), as it 
not only forms a nominalization strategy, but also 
expands the reflection on the very processes of in-
tegration. This is related to a change of perspective 
consisting in moving away from the focus on defi-
cits of persons with a migration background from 
the point of view of the system of the host country, 
toward a collective creation of changes; a new, en-
gaging, and common quality, and reduction of dif-
ferences, with the participation of host communities 
as well as persons with a migration background. On 
the level of concept and on the level of implemented 
content, vocational language education – forming 
the main area of interest of this paper – appears to be 
distant from the modern inclusive approach which 
functions in Germany within postulative and pro-
gram discourses of a certain part of the academia. 
Possibly, the so-called migration crisis of 2015 that 
forms another – and probably crucial – context of 
vocational language education in Germany exerted, 
is still exerting, and will continue to exert influence 
on a new configuration of these discourses, all the 
more so because crisis situations (or, to fit in with 
the neoliberal discourse: ‘challenges’) will always 
indicate a redefinition of various assumptions and 
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concepts, including a potential opportunity for re-
defining them productively.

To sum up, vocational language education in Ger-
many is intertwined with a number of factors: po-
litical, when the discussion deals mostly with state 
institutions that create and implement language 
policy; migrational, when it concerns the influence 
on managing the so-called migration crisis, and in-
tegrative (more broadly: inclusive), when it is about 
the logic and strategies of including migrating per-
sons into the education system and labor market, 
among others. The fact that this paper starts with an 
illustration of a specific empirical area (vocative lan-
guage education in Germany) and its broad contex-
tualization is connected with the critical-discursive 
approach, which is preferred in this area as a  re-
search program due to its problem-centric dimen-
sion. In the following part of the paper, vocational 
language education will be placed within the frame-
work of foreign language didactics, with all its in-
dispensable clarifications and modifications. This is 
aimed at posing questions about the possibility and 
validity of its broad opening for critical-discursive 
reflection, and drawing the foundation for critical 
foreign language didactics understood as a research 
program.

Language Education Within Academic 
Discourse: Critical Pedagogy, Critical 
Didactics, and Foreign Language 
Didactics

This short introduction to the problems of vocation-
al language education in Germany demonstrates its 
complexity, entanglement in a number of contexts, 
and potential for critical consideration. One might 
ask about whether academic disciplines, subdisci-
plines or interdisciplines that explicitly or implicitly 

establish various forms of education as the subject of 
their studies and debates have at their disposal the 
tools to facilitate capturing its multidimensionality 
and openness to reflection of a critical character. In 
the literature one can come across at at least three 
such areas: critical pedagogy, general didactics in its 
critical variant, and, sporadically, foreign language 
didactics.

Let us begin with pedagogy. Here it is necessary to 
specify the reason for including it in the reflection 
on vocational language education, which might be 
sought not only in references to critical tradition 
present within its framework (cf. Gębal and Ku-
mięga 2020). The relationships between vocational 
language education and pedagogy become visible 
when one exits the level of formal language educa-
tion and ventures into areas directly influencing the 
civic orientation and the personality-related devel-
opment of the learners. This paper’s author takes the 
view that the content of vocational language train-
ing also has a pedagogic – i.e. educational – dimen-
sion. To go one step further, it imposes, smuggles, 
or cements certain world views, including (which 
needs to be particularly emphasized here) the views 
connected with integration and, more broadly, in-
clusion. Pedagogy provides a number of concepts 
when it comes to integration and inclusion, which 
clarifies its relationships with vocational language 
education even more.

Thus, pedagogy is essential when seeking inspira-
tion for a critical reflection on vocational language 
education. Reflection on approaches from the field 
of pedagogy should begin with the observation that 
they have a multi-vocal character. Radical pedagogy, 
critical pedagogy, liberation pedagogy, emancipato-
ry pedagogy, pedagogy of resistance, or postmod-
ern pedagogy are all areas which bring nuance to 
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various aspects significant for the critical perspec-
tive, where stress is placed on social change, eco-
nomic or cultural reproduction, dominant culture, 
government, language, ethics, violence, resistance, 
exclusion, simulacrum creation, rational subject or 
“subject positions” (cf. Szkudlarek 2010).

The topic of vocational language education under-
taken in this paper and the intention to subject it 
to critical reflection require an important refer-
ence point in the form of critical pedagogy, which 
stems from attempts to formulate the directions 
for the critique of education, and which will form 
the background for considerations on the subject 
of foreign language didactics in its critical variant 
postulated in this paper. Drawing mostly from the 
achievements of American pedagogy, Szkudlarek 
(2010:12-16) distinguishes three major schools of 
critical thinking in the education context: conser-
vative (postulating a  canon of basic notions and 
reading matter connected with the cultural inher-
itance of the West); liberal (related to the demands 
for freedom, individualism, and creativity of the 
learners); and change-oriented (referred to in other 
studies as transformative, cf. Klus-Stańska 2018:187), 
concerned with exposing those aspects of education 
which prevent or hinder the said change. The sec-
ond crucial issue will be the perception of education 
itself within critical pedagogy. Szkudlarek (2010 as 
cited in Giroux 1983) interprets it in terms of social 
system reproduction within economic, cultural, and 
state structure reproduction. The economic repro-
duction in the context of education is embedded on 
two levels. Firstly, on the level of public curriculum, 
which is related to adapting the learners to the la-
bor market. On the level of the ‘hidden curriculum’ 
(which is the key problem of critical pedagogy in this 
variant), one is dealing with the ‘ideology justifying 
the public curriculum.’ This denotes justification for 

the “life subjected to the existing authorities, their 
rationality and their interests” (Szkudlarek 2010:18) 
that – importantly for the critical trend – is ‘sold’ in 
this viewpoint as something natural or obvious. The 
goal is to unmask the vision of the socio-economic 
reality constructed as obviousness. In the perspec-
tive delineated in such a manner, teachers will be 
the representatives of the system, while learners 
will be its passive recipients.

The second variant of reproduction, known as cul-
tural reproduction, uses the terms of common (na-
tional) culture, dominant culture, and culture of si-
lence. In the education context, it is the government 
that will form the element which determines the 
dominating culture, dictating the definitions of the 
world and identity. The ‘silencing’ of other cultures 
will take place by way of a ‘symbolic violence’ as 
described by Pierre Bourdieu. The third of the spec-
ified types of reproduction, namely the state struc-
tures reproduction, forms an intermediate variant, 
combining economic reproduction with cultural re-
production.

It follows from the above description that in the con-
text of education the system will determine the eco-
nomic reproduction more strongly than the cultural 
reproduction. These models will serve as an invi-
tation to capture and describe the mechanisms of 
broadly understood social reproduction within the 
education context. Hereby arises a question about 
(social) change, significant for the concept hav-
ing the critical background that falls into the area 
of transformative trend. Szkudlarek (2010) recon-
structs several essential transitions in understand-
ing and implementing the direction of this change: 
empathetic identification with the dominated party, 
creating and putting into public circulation the lan-
guage of education critique, creation of the so-called 
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‘language of opportunities,’ language of hope, turn-
ing the category of resistance into a new perspective 
in critical pedagogy, connecting the category of re-
sistance with the learners, associating the opportu-
nity for system change with the teachers, develop-
ing critical competence, liberating education.

These considerations can be supplemented with 
the critique of the critical approach in pedagogy, 
as it might be discussed in terms of creating a pre-
tence of emancipation and, more importantly, estab-
lishing practices which facilitate the avoidance of 
awareness of such appearances, as well as – what 
is crucial – reproducing certain (often implicitly 
defined) ideological interests, with all of the above 
outfitted with a not entirely clear label of criticality. 
Such a reflection, especially in the times of negation 
of modernism, sends one back to the question about 
whether it is possible for critical pedagogy, and ped-
agogy itself, to exist. The postmodern pedagogy of 
Giroux (cf. Szkudlarek 2010) becomes a certain cap-
stone for all the ‘turns’ in pedagogy with an implic-
itly or explicitly critical slant.

The reconstruction of critical pedagogy and its 
key elements (the critique of theory and practice of 
education, its hidden assumptions and curricula, 
unmasking myths and appearances of education) 
demonstrates how complex and how entangled in 
multifarious contexts the whole process of educa-
tion is. What is especially interesting and significant 
for this paper is the economic context, i.e. the treat-
ment of education as an element of economic repro-
duction, currently centered around neoliberalism, 
together with the paradoxes of this reproduction. 
It is evoked here because it opens up a possibility 
to think about education in a critical perspective. 
Moreover, it introduces critical thought to the reflec-
tion on education in the context of other disciplines, 

thereby heading even further toward establishing 
detailed contexts and elements of vocational lan-
guage education. One such discipline will be gen-
eral didactics, which – due to academic and concep-
tual ties with critical pedagogy – opened up to the 
critical approach.

General didactics prompts the reflection on teach-
ing and, increasingly more often, also learning. 
Thus, in relation to pedagogy, it is a discipline 
that narrows down the area of research, if ped-
agogy is to be defined broadly as the academic 
discipline of pedagogical activity. Klus-Stańska 
(2018) distinguishes three paradigms in the con-
text of general didactics: objectivist (normative 
didactics, instructional didactics, neurodidactics); 
interpretative-constructivist (humanist didactics, 
constructivist didactics, and connectivism); and 
transformative (critical and libertarian didactics). 
Critical didactics anchored in the transforma-
tive paradigm, i.e. the paradigm seeking a social 
change, will spring from the critical pedagogy 
recounted above. In the Polish academic sphere, 
it is a  novel discipline, reacting to the prolonged 
stagnation in including the specifically understood 
critical consideration into the reflection on school 
or, more broadly, on education. It aims at recon-
structing and critiquing school’s hidden influence 
in terms of all elements of education (Klaus-Stańs-
ka 2018:202). These elements comprise, in partic-
ular: lists of school subjects and school subjects 
contents imposed by the authorities; learning out-
comes, tests, and exams constructed in the curric-
ulum; didactic elements such as the emphasis on 
verbal activity, the marginalization of technical 
knowledge, the selection of reading material, fo-
cusing the historical content on political issues, 
individualist-competitive culture of teaching, in-
culcation to understanding valuable life as based 
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on conquering successive formal, bureaucratic lev-
els of the education system, lesson model based 
on the authority of one person over the others (cf. 
Klaus-Stańska 2018:203). Summing up this thread, 
it is possible to assume that material and non-ma-
terial subjects of the specifically understood reflec-
tion within critical didactics comprise: the curric-
ulum, educational contents, educational strategies, 
and lesson formulas.

Similarly to critical pedagogy, critical didactics – be-
ing consistent in perceiving itself as a discipline im-
mersed in the transformative paradigm – will also 
set change as its goal, stating this change as “rec-
tification of curriculum and saturating students’ 
learning with content and strategies which rein-
force their engagement in creating the world that 
is determined by the critically understood justice” 
(Klaus-Stańska 2018:207). By the same token, criti-
cal didactics becomes connected to ethical issues 
and, to cite Kwieciński (2007), it postulates “critical 
alphabetization.” Therefore, in this ‘rectification’ of 
the curriculum, it will prefer specific contents (hu-
man rights, political education, critical reflection on 
fake news, content related to local communities and 
school communities) as well as particular strategies 
[change of communication rules (orientation toward 
communication), presentation of ambiguities, re-
inforcement of the idea of debate, critical reading, 
orientation toward the needs of students and local 
environments]. In critical didactics, teachers are 
‘transformative intellectuals.’

The critical trend in general didactics should be ap-
preciated as an important voice, because it invites 
reflection on various elements of education process-
es which not only are worth such a reflection, but 
downright require it. Following the path of seek-
ing critical references and approaching even more 

closely the main topic of this paper, namely voca-
tional language education, it is necessary to address 
foreign language didactics, also known as glottodi-
dactics. In the Polish academic sphere, apart from 
sporadic or implicitly expressed references in this 
regard, there is a lack of a separate research area 
which – with all necessary clarifications – would fall 
into the area of critical pedagogy and didactics, and 
which might be termed as critical foreign language 
didactics.

Trends in foreign language didactics can be divided 
according to the conceptual key (behavioral, cogni-
tive, and constructivist trends) or the methodolog-
ical key [audio-lingual (audiovisual), communica-
tive, and action-based trends]. Critically observing 
the development of foreign language didactics, it is 
possible to notice certain centers of gravity, forced 
by the theoreticians of this discipline, i.e. the fact 
that they focus on conceptual issues mostly related 
to the area of linguistics (in particular, psycholin-
guistics) and strictly methodological problems3. Not 
to downplay the role of these issues for the disci-
pline of foreign language didactics as a whole, the 
humanistic reflection, so strongly accentuated with-
in, for instance, pedagogy and general didactics, 
seems to remain at a stage where it is not yet fully 
perceived as added value or a certain key concep-
tual superstructure of this discipline. The situation 
is, however, changing. The action-centered trend, 
primarily drawing on constructivism, displays 
a certain opening onto humanistic topics, including 
critical ones, and, by the same token, transformative 
topics, as it postulates equipping the participants of 
the didactic process with agency immersed in their 
deep autonomy.

3 Here it is worth adding that, currently, methodology is per-
ceived as a subdiscipline of foreign language didactics.
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Moving on to track constructivism, which opens the 
critical perspective within foreign language didac-
tics, one can find references to that thought. They 
also indicate, against that background, certain new 
or newly defined aspects of the didactic process. 
Żylińska (2009) speaks about it in the context of 
“constructive didactics of foreign languages,” while 
Lewicka (2007) interprets the glottodidactics pro-
cess discursively. It is necessary to stress here that 
the reception of constructivism denotes a significant 
change of perspective and implicitly falls into the 
critical or transformative trend. For instance, this 
applies to the individualization of the learning pro-
cess and new ways of defining subjects of the educa-
tion process, including, in particular, those teaching 
and learning.

One should stop here for a moment to consider Le-
wicka’s (2007) concept, as it introduces the notion of 
discourse with regard to constructivism. This is an 
issue significant for this paper and will be discussed 
in detail further on, in the part outlining the intro-
duction of the category of discourse to the studies 
on vocational language education with a critical and 
transformative angle. In Lewicka, the category of 
discourse is derived from van Dijk (a representative 
of the socio-cognitive model of Critical Discourse 
Analysis) and it is defined as a “communicative 
event” which comprises three elements: cognitive 
processes, the use of language, and interactions 
under specific socio-cultural conditions (Lewicka 
2007:109-110). According to that concept, discourse 
is understood through the place where these phe-
nomena of verbal processes are articulated. In glot-
todidactics with the discursive angle, it denotes the 
inclusion into its spectrum of the development of 
the discursively understood “communicative com-
petence,” defined as “the ability to participate in the 
discourse.” Here it is necessary to pose the first ques-

tion – why is not discursive competence taken into 
account in this context? Secondly, the limitation of 
the category of discourse to the process of language 
learning only (developing the “communicative com-
petence”) – an an unmistakably important, yet not 
the sole element of the whole glottodidactic process 
– appears not to exhaust its potential, especially 
when one takes a closer look at theoretical, method-
ological, and methodical grounds of the interdisci-
plinarily perceived studies on discourse, including 
the Critical Discourse Analysis itself. The following 
part of the paper will move along that trail in search 
for critically- and, therefore, discursively-oriented 
foreign language didactics.

A separate topic thematized within the prepara-
tion and evaluation of glottodidactic aids is the 
hidden curriculum (Stankiewicz and Żurek 2016). 
What is interesting is that the concept of hidden 
curriculum crops up in various academic contexts, 
including empirical ones; for instance, it appears in 
critical pedagogy and critical didactics mentioned 
above. By way of possessing high critical and in-
terdisciplinary potential, this concept became an 
important reference point in the context of crit-
ical reflection on the subject of the glottodidactic 
process, although it remains limited only to its 
selected elements. Stankiewicz and Żurek (2016), 
drawing on Rylke (1984), define hidden curricu-
lum (with regard to the cultural context of teach-
ing Polish and German as foreign languages) as the 
attitude of persons responsible for the process of 
language education (i.e. coursebook authors, teach-
ers, and heads of educational institutions) toward: 
1. teaching language content and cultural content 
(comprising, for instance, education objectives, 
content selection, methods, approach to teaching); 
2. student’s culture (manifesting through forms of 
addressing the student, manners in which their 
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country is presented, value attributed to a given 
culture, etc.); 3. own country’s culture (observed 
in the conveyed image of one’s own country, the 
attitude toward language, cultural achievements, 
and various cultural communities on the regional, 
national, or European level).

Thus, the hidden curriculum will be reconstructed 
in the research process as a certain opposition to the 
official curriculum. Some doubts arise here. Firstly, 
it is possible to pose the question about whether the 
official curriculum itself does not contain certain 
hidden elements (drawing on the main assump-
tions of Critical Discourse Analysis, particularly 
those that relate to language and its relationships 
with government) and, secondly, whether the recon-
structed hidden curriculum is not, to some extent, 
the effect of the official curriculum. On the other 
hand, it is doubtless that the problems undertaken 
in the described area of studies form a significant 
opening of foreign language didactics to critical 
trends that reveal a necessity for an interdisciplin-
ary take on the thusly constructed research prob-
lem, which could certainly be extended to other el-
ements of the glottodidactic process, going beyond 
curriculum analyses.4

To sum up, within the area of foreign language 
didactics reconstructed here, one can observe at 
least three tendencies which are fundamental for 
the subsequent considerations: firstly, an opening 
to constructivist trends; secondly, references to the 
category of discourse; thirdly, following the critical 
reflection (cf. Kumięga 2020a). They signal a grad-

4 In this context, it is worth turning attention to a separate trend 
in foreign language didactics, referred to as the reflexive trend 
(cf. Wilczyńska 1999; Nawracka 2020), as well as to studies 
which perceive Polish-language glottodidactics as a sphere of 
ideological and/or inter-cultural conflicts (cf. Zarzycka 2000; 
Piekot and Zarzeczny 2010).

ual opening of this area to the issues very broad-
ly adopted in the context of pedagogy or general 
didactics. On the other hand, though, they expose 
their limited occurrence and restriction to the se-
lected elements of the glottodidactic process5. In 
the following part of the text, I will discuss how it 
is possible to become inspired by the critical-dis-
cursive approach: on the one hand, in a broader 
empirical sphere, related to various planes of lan-
guage education, including vocational language 
education, and, on the other hand, in an integrating 
manner, on the level of theoretical-methodological 
considerations that combine theories and method-
ologies crucial to these dimensions. This illustra-
tion will apply to vocational language education 
in Germany mostly due to its strong institution-
alization. However, the following considerations 
can be equally successfully applied to the Polish 
reality, which is facing migrational processes on 
an increasingly significant scale. An example of the 
reflection in this area is the integrative-inclusive 
glotto-pedagogical model of the didactics of Polish 
as a second language (dedicated to persons with 
a migration background or migration experience, 
cf. Gębal 2018; Gębal and Miodunka 2020), drawing 
on inter-cultural teaching, multilingualism didac-
tics, pedagogical inclusion and inclusive educa-
tion, as well as positive education. Polish and Ger-
man solutions within the framework of academic 
discourse might become a  subject of comparative 
studies, whereas the strong institutionalization of 
language education and vocative language edu-
cation in Germany could form an invitation to re-
flectional attempts at its implementation in Poland 

5 This observation is confirmed by Foreign Language Didac-
tics: An Introduction [Dydaktyka języków obcych. Wprowadzenie] 
(Gębal 2019), which contains references to: modern pedagog-
ical trends, constructivism in foreign language didactics, and 
the hidden curriculum.
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after all the requirements of education comparativ-
ism are met.

Critical Discourse Analysis and 
Vocational Language Education: 
Theoretical Assumptions

The author of this paper takes the view that the 
category merging the multidimensionality of dif-
ferent forms of language education through its in-
tegrating character is the category of discourse and 
its whole theoretical, methodological, and method-
ical background in the form of (inter)disciplinary 
studies on discourse, mostly those that draw on 
Critical Discourse Analysis (CDA) and Post-Fou-
cauldian Discourse Analysis (PDA). Therefore, 
when considering foreign language didactics in 
the above-outlined context, one must begin with 
the category that is crucial for this perspective. 
Undoubtedly, it will be the category of discourse6; 
a category only seemingly ambiguous, as it will 
appropriately – i.e. being constructed in connec-
tion with specific theoretical traditions – attempt 
to capture the topics that are important for the 
analysis of a given empirical area. In this context, 
Czachur (2020:130-147) distinguishes four ways of 
understanding discourse within the framework of 
research practices. Although these ways originate 
from the Polish-and-German-Studies exploration 
of discourse, they might be successfully found in 
other research traditions. They comprise: discourse 
as thematically interconnected texts; discourse as 
a series of (media) communicative activities, inter-
action, and social practice; discourse as a cultural 

6 Critical pedagogy follows a similar path, which is pointed 
out by Śliwerski (2015:500-501): “In the modern critical pedago-
gy, discourse forms a central notion of the analytical concept 
of Michel Foucault, in which it is understood as the system of 
knowledge, concepts or thoughts embodied in the social prac-
tices, and taking place in the real world.”

model/pattern of social communication; discourse 
as the selection of knowledge and the process of 
negotiating collective meanings.

Before we present the discursive and critical ele-
ments of vocational language education in more 
detail, it might be worthwhile to devote a moment 
of time to attempts at determining the scope of for-
eign language didactics as an academic discipline. 
It is worth mentioning that in Poland they used to 
be performed under the framework of ‘glottodi-
dactics’ (Grucza 1978), originally understood as 
a certain meta-reflection on the didactic processes 
in their theoretical dimension7. Thus, when trying 
to establish and better identify the subject of glot-
todidactics, elements of the so-called glottodidac-
tic system were usually indicated. Referring to the 
model of communication, Grucza (1978) marked 
out its three essential elements, namely: teacher, 
channel (later on replaced by the didactic plat-
form), and student. This demonstrated the inter-
disciplinary character of glottodidactics, one that 
combines linguistic reflection with didactic-peda-
gogical reflection. In his expanded model of glot-
todidactics, Grucza (1978) went on to distinguish 
applied glottodidactics (applied research and in-
formation) from pure, theoretical glottodidactics 
(basic research and information). Another glottodi-
dactic system worth mentioning is Pfeiffer’s con-
cept (2001). Here, the elements of the glottodidactic 
system are: educational conditions, teacher, lan-
guage, student, didactic aids, and methods of lan-
guage teaching and learning. Thus, in this context 
one can observe an attempt to specify the elements 

7 In modern reflections, the notion of “glottodidactics” is in-
creasingly often treated as the synonym for the term “foreign 
language didactics” (cf. Gebal 2019). This symbiosis plays 
a  discipline-enhancing role for the whole area of studies on 
language learning and teaching, reinforcing its academic au-
tonomy.
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of the glottodidactic system, which is further on 
extended to cover social topics such as: objective 
reality, social environment, school environment, 
and state education policy, which form a nod to 
the constructing of the didactic process in a dis-
cursive manner, taking into account its social con-
text. In his model, Gębal (2013), following Pfeiffer, 
perceives glottodidactics broadly, indicating its 
following elements: those teaching, those learning 
(the nominalization strategy applied here is aimed 
at emphasizing the processual character of these 
two subjects of the glottodidactic model), channel, 
teacher training, and learner type. The last two el-
ements and, in particular, the final one, will em-
phasize the identity-related themes important for 
the critical-discursive perspective and associated 
with constructing the subject in the glottodidactic 
process. The social context of this model is com-
plemented by its two other elements, namely state 
education policy and the idea of multilingualism 
– one might broader call it the European context – 
which Gębal connects with postulating a particu-
lar branch of glottodidactics, i.e. comparative glot-
todidactics (Gębal 2013).

Therefore, while looking at the individual models of 
the glottodidactic system, one observes its increas-
ing complexity and broadening contextualization. 
This paper also heads in this direction, as does the 
proposition of a critical and discursive interpreta-
tion of vocational language education in Germany 
contained in it, together with the posed questions 
about critical foreign language didactics.

When mentioning the fundamental aim of ap-
proaches described in the literature as critical-
ly-oriented, including Critical Discourse Analysis, 
it is worth going back to one of its main sources of 
inspiration, namely the so-called critical linguis-

tics. It provides information as to the scope of that 
aim: “Critical linguistics seeks, by studying the 
minute details of linguistic structure in the light 
of the social and historical situation of a text, to 
display to consciousness the patterns of belief and 
value encoded in the language – and which are 
below the threshold of notice for anyone who ac-
cepts the discourse as ‘natural’” (Fowler 1991:67 as 
cited in Duszak 1998:65). The development of what 
one might call discursive awareness was, then, the 
aim of critical linguistics, whose thought is contin-
ued by the research program of Critical Discourse 
Analysis in a number of empirical contexts.

Returning to the question that is fundamental here, 
namely the possibility to include the critical-discur-
sive tradition in reflections on vocational language 
education, it is necessary to evoke its main assump-
tions, which Duszak and Fairclough (2008:15-18) 
specify synthetically – in a bird’s eye view on a num-
ber of variants of CDA8 – in the following way:

•	 “CDA deals with social processes and prob-
lems”;

•	 “Discourse is the key factor in the construc-
tion of social life”;

•	 “Discourse is an important element of power 
relations”;

•	 “Critical discourse analysis contains an ele-
ment of a detailed text analysis.”9

8 Czyżewski (2013:8) distinguishes the following variants 
of CDA: “the variant represented by Norman Fairclough; 
the variant focused around Siegfried Jäger in Duisburg; the 
variant of “the Loughborough group,” initiated by Michael 
Billig and continued by, among others, Jonathan Potter; so-
cial-cognitive variant of Teun van Dijk and the so-called Vi-
ennese variant, sometimes called the “discursive-historical” 
variant, created by Ruth Wodak and her team at the Univer-
sity of Vienna.
9 In the context of CDA complexity, cf. Kopytowska and Ku-
mięga 2017.
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This means that CDA is a research program with the 
problem-centric slant, drawing on constructivism, 
stressing the power-forming aspect of discourse and 
the significance of an in-depth analysis of texts treat-
ed in the categories of discursive fragments and trac-
es of broader social processes.

In the course of logical operations, this will denote 
treating vocational language education as: 1) a social 
process and problem, which will imply its broad con-
textualization; 2) discourse which (co)creates the social 
reality; 3) an element reproducing complex power re-
lations; and 4) the phenomenon that is reconstructed 
through texts.

As a consequence of the adopted assumptions, one 
distinguishes three levels of vocational language ed-
ucation in terms of discursive categories:

•	 the level connected with institutions responsi-
ble for vocational language education (the dis-
course of vocational language education);

•	 the level connected with non-education insti-
tutions, speaking or writing about vocational 
language education (the discourse about voca-
tional language education);

•	 the level connected with those teaching and 
those learning [the discourse of subjects of vo-
cational language education (cf. Kumięga and 
Nawracka 2020)].

When related to vocational language education togeth-
er with the distinction of its three levels, CDA assump-
tions outlined above send one back to the question of 
the specificity of a particular empirical area that is to 
be subjected to analysis. This area is the didactic reality 
in Germany in connection with migrational processes.

The Empirical Context: Vocational-
Language Education in Germany 

It is now necessary to have a closer look at the offer 
of language education in Germany which is direct-
ed at immigrants10. The main players responsible 
for the design, implementation, and coordination 
of the German educational policy – including lan-
guage education and vocational language educa-
tion in the context of migration – are the Federal 
Office for Migration and Refugees (Bundesamt für 
Migration und Flüchtlinge – BAMF), Foreigners’ Reg-
istration Offices (Ausländerbehörde), and Employ-
ment Offices (Agentur für Arbeit), whereas the fun-
damental legal act in this respect is the Residency 
Act of 1st January 2005.

Since 2005, in Germany there has been an offer of 
‘integration courses’ (Integrationskurse), described 
in this paper as one of elements of language educa-
tion and oriented at development of competencies 
in everyday communication. These courses cover 
300 hours of a basic language course, 300 hours of 
an extended language course (ultimately leading to 
reaching B1 level on the scale of the Common Euro-
pean Framework of Reference for Languages), and 100 
hours of an orientation course, focused on social, 
political, and cultural aspects of the life in Germa-
ny. On their completion, participants are awarded 
a certificate of the integration course (Deutschtest für 
Zuwanderer – DTZ). Additionally, there is an offer of 
special integration courses, e.g. for women, parents, 
youths, alphabetization courses for the illiterate 
(1,000 hours), or intensive courses (430 hours).

10 The information below is the effect of the analysis of docu-
ments of the Federal Office for Migration and Refugees, avail-
able on: https://www.bamf.de/. They had been originally pre-
sented for the purposes of a different project (Kumięga and 
Nawracka 2020).
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Integration courses are supplemented by voca-
tional German language classes (Berufsbezogene 
Deutschsprachförderung) – in this paper referred to as 
vocational language education – conducted on lev-
els: A2, B2, C1, C2 (currently extended to 600 hours) 
under the framework of basic courses which com-
bine vocational education with everyday communi-
cation, or the framework of specialized courses ded-
icated to, e.g., various medical professions.

Another program from this area is ESF-BAMF, fi-
nanced by the European Social Fund. It covers lan-
guage classes, company visits, specialized courses, 
and vocational training (730 hours), and it is an 
example of a closer association of the German lan-
guage learning with vocational education.

To sum up, the offer of German integration cours-
es and vocational education courses is, on the one 
hand, characterized by a strong institutionalization 
and structure, which undoubtedly forms its advan-
tage. On the other hand, it is still possible to point to 
certain disadvantages of such solutions, which are of 
a multithreaded nature: associations with symbolic 
violence by way of obligatory participation of the 
selected groups of immigrants in the courses; stan-
dardization in the area of testing; cultural heteroge-
neity and, frequently, educational heterogeneity of 
language groups, especially those which participate 
in integration courses; or unification manifested as 
forcing a designated image, for instance of an im-
migrant, in the didactic aids. While treating inte-
gration courses and vocational language courses as 
a specific area of intercultural communication, it is 
also worth addressing here the academic reflection 
undertaken in Germany as early as in the 1990s, pre-
senting and characterizing communication between 
native and non-native users of the German language 
in terms of linguistic consulting (Germ. sprachliche 

Beratung). Using the tools of conversation analysis, 
Czyżewski (1996) examines a specific conversation11 
and establishes transition to authoritarian commu-
nication as one of the potential determinants of this 
type of communication. He connects it to a claim to 
power on the part of the native user of a language. 
Such an interpretation, immersed in a specific com-
municative situation, can also be translated to other 
areas of the didactic process, which inceptively in-
vites a reflection of a critical nature. Czyżewski’s pa-
per comes from a multi-author monograph that ana-
lyzes the said conversation from numerous research 
perspectives, which also forms a specific invitation 
of a methodological character, demonstrating the 
added value of interdisciplinary approaches. They 
open new potential manners of practicing such 
a type of research – from a reduction of possible in-
terpretations, to juxtaposing them as equivalent, to 
searching for a third course, consisting in an expli-
cation of the unspoken elements which are related 
to both research subject and research process itself 
(cf. Koller 1999).

Critical and Post-Foucauldian 
Discourse Analysis and Vocational 
Language Education: Theoretical and 
Methodological Assumptions12

To return to the main assumptions of Critical Dis-
course Analysis, one should note the social dimen-
sion of vocational language education in Germany 
(implemented mainly through the program of Be-
rufsbezogene Deutschsprachförderung). This can be 
achieved through treating all its products (by the 
state, publisher, or individual) in terms of Foucauld-

11 It is a conversation between Kalu, an African postgraduate 
student, and Bert, a German revisor. Its subject matter is Kalu’s 
doctoral dissertation.
12 Cf. Kumięga 2020b.
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ian urgence, i.e. as a specific social breakthrough 
situation. Although the ‘migration crisis of 2015’ 
itself will form an important element here, no less 
important are the questions related to the influence 
of migration on the German labor market. Thus 
emerges a specific subject for analysis – when recon-
structed on the example of selected texts/discursive 
fragments, it can be confronted with the following 
research questions, influenced by critical linguis-
tics and, consequently, Critical Discourse Analysis 
(cf. Fowler et al. 1979; Duszak and Fairclough 2008):

•	 Question 1: What “patterns of belief and value 
encoded in the language” are visible or invis-
ible in vocational language education in Ger-
many?

•	 Question 2: What patterns are absent or are 
(un)consciously ignored?

•	 Question 3: Do any preferred (or perhaps im-
posed) patterns emerge? Do they have or can 
they possibly have violent character?

One cannot put the question about beliefs and val-
ues encoded in the language – in this case, in vo-
cational language education in Germany – at the 
center of the analysis without confronting this 
thought with phrases recurring in a variety of so-
cial contexts, including the context which is the 
main focus of the following part of the paper. These 
are phrases such as: “knowledge-based economy,” 
“people management,” “resources management,” 
“self-management” (cf. Stachowiak 2013). Therefore, 
in thinking about a serious reflection on vocational 
language education in Germany, and with respect 
to critical pedagogy presented above, one cannot 
pass over the aspects related to the social system 
reproduction within economic reproduction, and 

connected with orientation toward adapting learn-
ers to the labor market. Here it is necessary to return 
to one methodological issue. Although Critical Dis-
course Analysis favored in this paper provides much 
scope for reflection and numerous research tools 
(cf., e.g., Reisigl 2010), its empirical focus on the dis-
courses “to the right from the right”– assuming that 
this labeling is still currently functional – can limit 
a sharp and precise insight into a variety of products 
of economic discourses, including, in particular, the 
neoliberal discourse within vocational language 
education in Germany. Therefore, it appears indis-
pensable to supplement Critical Discourse Analysis 
with the post-Foucauldian perspective13, which will 
be executed on two levels: firstly, I will point to the 
added value of the category of governmentality and 
studies which refer to this value in the reflection on 
vocational language education in Germany, and, 
secondly, I will define the category of the subject, 
which will be aimed at specifying CDA as a critical 
analysis of subject formation and forms of subjecti-
fication.

Treating vocational language education in terms of 
social system (re)production, it is worth referring 
to the Foucauldian notion of governmentality and 
the development of governmentality studies (in this 
regard cf. Czyżewski 2009; Foucault 2012; Stacho-
wiak 2013; Nowicka 2016). As a term formulated by 
Foucault in the late 1970s, ‘governmentality’ denotes 
a specific form of government that explains global 
processes of creating the social order. Governmen-
tality studies concern neoliberal governance, im-
plemented e.g. through socio-political programs or 
therapeutic activity, whose essence lies in ‘govern-
ing’ the population through transforming individ-

13 In the Polish pedagogy, reference to the post-Foucauldian 
perspective can be seen in Ostrowicka 2017.
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uals into self-governing individuals. In this trend 
– importantly, also an empirical one – there appears 
a category which (in the context of the intended 
analyses of vocational language education that are 
to take into account its social-, knowledge-, power- 
and, preeminently, subject- and identity-creative 
character) should become a relevant reference point, 
an inspiration for further clarifications, or even 
a thought figure. I am speaking here of the category 
of ‘entrepreneur of the self’ who, in Sennett’s view 
(1998), is a ‘flexible capitalist.’ Drawing on literature, 
Stachowiak (2013:144-145) outlines the major deter-
minants of ‘self-entrepreneurship’:

•	 “entrepreneur of the self is to be the culmi-
nation and, simultaneously, a characteristic 
feature of the theory of human capital, which 
appeared in neoliberalism of the American 
type”;

•	 “entrepreneur of the self is to make indepen-
dent educational investments into their own 
human capital, is to be eager to multiply them 
and hope for the future profits from self-man-
agement”;

•	 “entrepreneur of the self recreates a spe-
cific management art (…), taking over onto 
themselves a significant part of the efforts of 
erstwhile supervisors, administrators, and 
management engineers, but also learns to be 
oriented toward activities which are possible 
to express through economically understood 
effectiveness;”

•	 “Currently, an aspect of entrepreneur of the 
self’s activity is to adopt a managerial attitude 
toward individual and collective efforts. It 
means a highly rationalized practice that can 

be controlled, planned, and calculated while 
being harmonized with the society organized 
to resemble an enterprise, in which all ambi-
tions, goals, and opportunities of individuals 
are reinterpreted in economic categories.”

Thus, ‘governmentality’ is a particular form of gov-
ernance, a form of specific control and regulation 
of human behaviors, whereas ‘self-entrepreneur’ 
is a particular form of the subject, and vocation-
al language education is a place where this form 
of governance and this form of the subject can be 
discursively and non-discursively reproduced. The 
aim of the analysis delineated in such a manner 
will be, therefore, to focus on manifestations and 
scope of this form of governance and this model 
of the subject. Even the perfunctory analysis of the 
vocational German-language teaching coursebooks 
themselves14 allows one to outline their discursive 
centers of gravity:

•	 emphasis on greater social mobility of indi-
viduals;

•	 emphasis on the increasing significance of in-
dividual achievements and individual educa-
tion paths;

•	 lower significance of the social origin and sta-
tus;

•	 more emphasis on individual behaviors (as op-
posed to behaviors shaped by social groups);

14 When examining the policy of German publishers, one 
can distinguish three types of didactic aids, i.e. coursebooks 
concurrently ‘attending to’ the specialist language and gener-
al language in everyday, colloquial use; communicative aids 
and activity-oriented tools directed at developing strategic 
competencies in the area of specialist communication without 
particular regard for specific variants of specialist languages; 
and, finally, specialist materials dedicated to particular occu-
pations, e.g. medical. On the level of state institutions as well 
as publishing houses themselves, there is a visible preference 
for general language education oriented at broadly understood 
professional needs.
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•	 larger individual responsibility and freedom 
of choice;

•	 self-control and self-fulfillment.15

At this point, one allows CDA, supplemented with 
the post-Foucauldian perspective, to don the robes 
of analyses interested in the category of the subject. 
In a direct reference to the ‘entrepreneur of the self,’ 
the subject will be understood in Foucauldian terms, 
i.e., as noted by Nowicka (2016), not as “an agent of 
an autonomous, free action, but as a personage that 
is subjugated and, therefore, subjected to external 
and internal control.” Beside knowledge and pow-
er, the subject will be one of the key aspects of the 
Foucauldian understanding of discourse. Return-
ing to the above-mentioned ways of understanding 
the category of discourse in research practices, this 
perspective will fall into understanding discourse 
as “knowledge selection and process of negotiating 
collective meanings” (Czachur 2020:138).

To consider in more detail turning the subject into 
one of the key topics of the intended research, it is 
necessary to clarify the ways in which it is to be un-
derstood and methodologically represented. Two 
categories will become helpful to this end, name-
ly subject formation and forms of subjectification. 
Forms of subjectification concern the manner in 
which people perceive, experience, and interpret 
themselves and others on the empirical-factual lev-
el. Subject formation is a term which aims at describ-
ing the way in which people learn certain practices 
or programs on the normative-program level. Thus, 
forms of subjectification are what lies at the base of 
cognition, while subject formation denotes what is 

15 Own elaboration based on experiences with conducting 
vocational German language courses in ASG Bildungsforum 
language school in Düsseldorf, under the program of Berufs-
bezogene Deutschsprachförderung on the basis of the coursebook 
FOKUS DEUTSCH, Cornelsen Verlag.

subordinated in the meaning of a manipulated, rei-
fied subject (cf. Bührmann 2007:642). Returning to 
the category of ‘entrepreneur of the self,’ Bührmann 
(2012) poses the question about whether it is possi-
ble to treat it ‘solely’ in terms of subject formation, or 
also in terms of forms of subjectification. Together 
with the posed question, the distinction mentioned 
here has consequences for the planned research in-
sofar as, remaining faithful to the broad contextual-
ization – also methodological – assumed above, and 
treating teaching aids (coursebooks) as products 
of vocational language education discourse and a 
point of reference, analyses of such a type should 
take into account two phases: pre-coursebook and 
post-coursebook. Hence, the analysis of subject for-
mation will concern, apart from teaching aids, also 
the discourse of European institutions (the Council 
of Europe), state institutions (e.g. BAMF), academic 
and non-governmental bodies, publishing houses 
(the pre-coursebook phase); and public discourse on 
vocational language education, including, in par-
ticular, media discourse (pre- and post-coursebook 
phases). The analysis of forms of subjectification 
will pertain to the examination of language instruc-
tors’ discourse and the examination of courses par-
ticipants’ discourse (participant observation, group 
discussion, survey studies, interviews), i.e. it will be 
connected with the post-coursebook phase.

The analysis of subject formation will treat the ‘en-
trepreneur of the self’ as a thought figure, intended 
to verify empirically the ways of constructing sub-
jects in vocational language education. What is in-
teresting and symptomatic for the analyses of that 
type is subject formation by way of using binary 
oppositions (“preferred” subject vs. “deficient” sub-
ject), implemented in the context of governmentali-
ty along the criteria of failure and success, which is 
a determinant of the political economy understood 
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as the extension of a state’s national interest (cf. 
Nowicka 2016). The analysis of forms of subjectifi-
cation translates into asking questions about adopt-
ing, redefining, or rejecting the reconstructed and 
preferred model of the subject by those teaching as 
well as those learning. In the context of ‘self-entre-
preneurship,’ this will be a doubly significant ques-
tion, as it also addresses the question connected 
with ‘adopting’ the preferred model of the subject 
perhaps not in terms of ‘self-discovery’ (Germ. Selb-
stfindung), but as ‘self-invention’ (Germ. Selbsterfind-
ung), which will contain the components of manip-
ulation and fiction (cf. Bührmann 2007:69).

Critical Foreign Language Didactics: 
Perspectives

The above considerations were aimed at a wide con-
textualization of vocational language education in 
Germany in relation to the multi-perspective char-
acter of the discourse category, with which this ed-
ucation is being connected (indicating its political, 
social, economic, and integrational-inclusive char-
acter, as well as its knowledge-, power-. subjectivi-
ty-, and identity-forming character). Drawing on the 
critical-discursive and post-Foucauldian approach-
es, it led the author to profile the discourse analy-
sis as a tool for reconstruction of subject formation 
and forms of subjectification, associating them 
with governmentality as a specific form of power/
governance and the ‘entrepreneur of the self’ as a 
thought figure. Coming back to the reflections of 
a discipline-related character, it demonstrated the 
presence of critical reflection in areas such as criti-
cal pedagogy and critical general didactics, and re-
vealed scarce references to this perspective in the 
area of foreign language didactics. In the context of 
the latter, a question arises as to the possibility of ap-
plying critical foreign language didactics. It is pos-

sible under several key assumptions. Firstly, when 
the category of discourse operating along the con-
ceptual triad of government–knowledge–subject16 
is included in the glottodidactic reflection; secondly, 
when all institutions and players engaged in voca-
tional language education, as well as all elements of 
the didactic process, are treated as entities (re)pro-
ducing social systems; and, thirdly and lastly, when 
critical foreign language didactics is treated as a re-
search program of a transformative character. This 
means that critical foreign language didactics will 
form another critical voice in the discussion on ed-
ucation. It will pose questions about the boundaries 
of government and, in its vocational language con-
text, it will reverse the trend of the critical pedagogy 
oriented at the critique from the liberal perspective, 
revealing its traps and limitations. This critique will 
not be concerned with total criticism, demanding 
absolute rejection of vocational language education 
based on the neoliberal discourse, but it will turn 
attention toward: extricating the nuances of that 
discourse, the necessity to notice its ‘naturalization,’ 
and the need to allow for other, probably less ‘pop-
ular’ perspectives in this extremely significant edu-
cational context. Objections regarding the creation 
of the pretence of emancipation, present in the crit-
ical commentary on the critical trends, will become 
more nuanced along with the references to the Fou-
cauldian understanding of the critique whenever 
the discussion will be concerned with how not to 
be governed like that, by that, in the name of those 
principles, with such an such an objective in mind 
and by means of such producers, not like that, not 
for that, not by them (Foucault 1990:36-39, as cited in 
Nowicka 2016). As an important consequence, the 

16 The multiperspectivity of the category of discourse and the 
multiplicity of its definitions will also open a possibility to con-
struct it differently for the needs of a further broadening of this 
viewpoint within research on various forms of education.
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aforesaid critique might be conducted on three lev-
els: textual, social, and prognostic, i.e. firstly, when 
it is related to revealing inconsistencies or internal 
contradictions of the analysed texts while simul-
taneously pointing out their functions; secondly, 
when it reconstructs manipulative and persuasive 
strategies in discourses; and, thirdly, when it identi-
fies “moments problematic from the point of view of 
government” (cf. Kopytowska and Kumięga 2017). 
In this triad, one can discern a special function of 
critical foreign language didactics. Treating all el-
ements of vocational language education seriously 
and demonstrating the effects of subject(s) forma-
tion, as well as reconstructing forms of subjectifi-
cation in its context, the field faces the questions 
connected with integration and can possibly reveal 
the ways of discursive subject formation in order 
to come closer to the inclusive approach postulat-
ed in some academic circles. Activity on the discur-
sive level in its inclusive dimension might turn out 

more effective with regard to political and media 
discourse oriented at the statistics of success rate of 
language exams than activities directed at the mod-
ification of exam requirements and standards (to the 
effect of lowering them) or the development of texts 
dedicated to selected groups of persons with a mi-
gration background (cf. certificate of the integration 
course Deutschtest für Zuwanderer – DTZ).

To conclude, critical foreign language didactics will 
bridge an important gap in the humanistic reflec-
tion on vocational language education, significantly 
extending the insufficient presence of references to 
this tradition of thinking in foreign language di-
dactics. The perspectives illustrated in this paper 
constitute the first attempt at drafting the founda-
tion for foreign language didactics profiled in such 
a manner, and they form an invitation to further, in-
depth reflections that deal with this very complex 
academic and empirical area.
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Dyskurs, krytyka i podmiot w edukacji zawodowo-językowej w Niemczech. Zarys 
koncepcji krytycznej dydaktyki języków obcych

Abstrakt: Celem artykułu jest próba włączenia perspektywy krytyczno-dyskursywnej do refleksji nad edukacją zawodowo-językową 
w Niemczech i naszkicowanie zrębów krytycznej dydaktyki języków obcych, czerpiącej z krytycznej i postfoucaultowskiej analizy 
dyskursu. Pierwsza część artykułu to rekonstrukcja uwikłania edukacji zawodowo-językowej w szereg kontekstów (politycznych, 
migracyjnych i integracyjnych). Krytyczna dydaktyka języków obcych, stanowiąca transformatywną odmianę dydaktyki językowej, 
mająca za przedmiot swoich dociekań edukację zawodowo-językową, postrzegana będzie jako program badawczy nawiązujący do re-
fleksji nad edukacją i wychowaniem (w ramach pedagogiki krytycznej), nad nauczaniem i uczeniem się (w ramach dydaktyki ogólnej 
o nachyleniu krytycznym) oraz nad edukacją językową i jej specyfiką w nauczaniu i uczeniu się poszczególnych języków (w ramach 
dydaktyki języków obcych). W ostatniej części artykułu przedstawione zostaną implikacje metodologiczne poprzez wskazanie poten-
cjalnych kierunków i poziomów analizy edukacji zawodowo-językowej oraz próba ich dalszej specyfikacji zmierzająca w kierunku 
krytycznej analizy formowania podmiotu oraz form subiektyfikacji.

Słowa kluczowe: dydaktyka języków obcych, krytyczna analiza dyskursu, postfoucaultowska analiza dyskursu, formowanie pod-
miotu, formy subiektyfikacji
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