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Abstract

For some time now | have implemented a manageable combined assessment approach
emphasising competence and decision-making (Way 2008, 2009). To do this, we must be
able to monitor trainees’ planning, monitoring, regulating, evaluating, recognition of flawed
and successful processes and task variables during their assignments. The question is: How
can translator trainers assess such a vast range of complex processes? One possible solution
is through rubrics for each trainee project management role and for the final translation. In
this proposal we attempt to counterbalance the multiple demands of trainee assessment,
whilst also addressing the time constraints on trainers and the opinions of trainees. In our
paper we will present the rationale for the rubrics (after the pilot trial February-June 2020),
one rubric example, an example of the Support Sheets for trainees and the outline for a
platform which, once constructed, will only require periodical updating by trainers.
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1. Introduction

Translation Studies (TS), and particularly TS pedagogy have been dominated
since the late nineties by Translator Competence models (TC) which have been
the catalyst for a multitude of studies on different aspects of TC and have also led
to innovation in teaching practices in many cases (for an overview see Way
2019a:189-191). Nevertheless, many translator trainers find it difficult,
particularly in later stages of training, to guide translator trainees from
understanding the different competences to combining them, in the leap to
becoming novice translators. In opposition to what Kiraly (2013) calls “the
dominant reductionist positivist paradigm in translation process research”, several
researchers have been moving towards thinking outside the box in translator
training by combining decision-making, Complexity Theory, emotional
intelligence, industry demands and the concept of emergence. Becoming a
translator is evidently a complex process where developing expertise as a
translator is, perhaps, the hardest step. Whilst in other CT models these elements
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are often found under the umbrella of Psychophysiological Competence, the EMT
Translator Trainer Profile (2013, 2017) mentions them within Instructional
Competence: ability to motivate students; ability to encourage students to
develop: precision, a focus on quality, curiosity, learning strategies, and their
ability to analyse and to summarize; ability to encourage students to develop a
critical approach during the execution of tasks; and ability to stimulate reflective
thinking (i.e. self-reflexivity). Nevertheless, these elements remain under-
researched and translator trainers struggle to include them all in their classes. The
question of how we integrate, observe and assess TC acquisition in the classroom
and how the translator trainer may do this efficiently has remained, to a large
extent, unsolved. Kearns (2006:140) even stated that TC is often seen as “a
hinderance rather than a help to the trainer”. Despite much research and debate,
TS has still not reached a consensus on a single definition of TC (Arango-Keith
and Koby 2003). Nevertheless, TC has been at the core of most TS pedagogy
research (for an overview see Way 2019a).

2. Translator Trainee Training and Assessment

Over the years, | have suggested a variety of tools to integrate TC development
into training such as TC self-assessment with the Achilles” Heel Sheet (Way
2008), project management sheets (Way 2009), a framework for decision-making
in legal translator training (Way 2014) and assessment rubrics integrated into a
manageable combined assessment approach emphasising competence and
decision-making (Way 2015). These rubrics were, however, designed around the
different TC subcompetences and continued to overlook some of the recurring
aspects of industry demands in the translation process which trainees found harder
to assimilate and interiorizes. Nurturing the ability to identify and solve translation
problems by encouraging trainees to become autonomous learners and preparing
them for lifelong learning in authentic project-based, learner-centred,
collaborative translation classes is no easy task. Kiraly (2014, 2015) and Way
(2014, 2016) have addressed the complexity involved when introducing and
evaluating all the subcompetences of Translator Competence (TC) in an attempt
to achieve expertise. The authors have , particularly addressed this complexity in
advanced stages of translator education when challenged by trainees (sometimes
in large groups) with different subcompetence levels, different language
combinations, different learning styles and ways of constructing knowledge (Way
2014, 2016). The proposal in this paper aims to provide a manageable combined
assessment framework emphasising TC, decision-making and industry demands.
Through the use of rubrics and a translation project platform that provides
additional support, it also stimulates the ability to identify and solve translation
problems whilst encouraging autonomous, self-regulated learning in graduates
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prepared for lifelong learning and Continuous Professional Development (CPD)
in authentic, project-based, learner-centred, collaborative translation classes.

To achieve this, and in an attempt to focus on higher-order metacognitive skills
such as planning, self-monitoring and self-revision, Self-Regulated Learning, as
described by Zimmerman (2002), is used. This involves trainees monitoring their
own behaviour and self-reflecting on their tasks, which not only leads to greater
self-satisfaction, motivation (Way 2019b) and improved self-efficacy (Haro-Soler
2018, 2019) but also, as Shreve (2006:32, 38) has highlighted, is vital in achieving
expertise. To do this, we must be able to monitor trainees’ planning, monitoring,
regulating, evaluating, and recognition of flawed and successful processes and
task variables during their assignments. The question is: How can translator
trainers assess such a vast range of complex processes?

As Zimmerman (2000) and Andrade and Du (2005: 6) have pointed out, the
key aspects of self-regulation are goal-setting, planning, self-judgment or self-
revision, self-reaction, self-monitoring and feedback. These are precisely the areas
where trainees continued to find difficulties (Way 2019b), despite improving their
TC. We remained convinced, however, that one solution to overcoming these
difficulties is through the use of rubrics. In line with Andrade and Du (2005: 1)
the proposal is constructed on the premise that “Rubrics are often used to grade
student work but they can serve another, arguably more important, role as well:
Rubrics can teach as well as evaluate.”

2.1. Rubrics

Previously, | have presented assessment rubrics, that have been used for some
time at the University of Granada (Way 2015), with one rubric for each trainee in
their project management roles (project manager, researcher, terminologist,
translator, reviser, editor) and for the final translation product. Although I had
attempted to balance the process-product, multiple subcompetences, error-
mistake/success and academic-professional quality requirements of assessment,
these first rubrics required improvement. Haro-Soler’s (2019) research comparing
three third year groups of the one semester module ‘Introduction to Specialized
Translation’ in the University of Granada’s undergraduate Translation and
Interpeting degree, showed that these intial rubrics had provided the required
results: development of systematic work practices; progressive improvement of
TC; visible results in increased self-efficacy beliefs and improved training leading
to improved results. The subjects who were observed in the classroom participated
in focus groups and completed pre-subject (58 subjects) and post-subject (68
subjects) questionnaires. The data collected highlighted several aspects of interest.
Rubrics were used differently in the three groups of the module, with three
different trainers. The trainees showed greater improvement all round when role
play was used in conjunction with individual rubrics for each role and for the final
product. The rubrics proved to be more efficient when they were given for each
translation project task for feedback purposes rather than for summative
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assessment. It was shown that clear descriptors for each aspect measured on the
rubric are vital as they promote self-regulated learning and enhance autonomy and
empowerment, leading to achievements and goals being reached and, hence,
increasing trainee self-efficacy beliefs when translating.

2.2. Rubrics: TC and Expertise

The first rubrics were based upon measuring TC development, revolving
principally around different subcompetences (using Kelly’s TC model 2005,
2007, 2008). In the revised rubrics presented here, we wanted to include
professional aspects of the translation process and encourage students to aim for
expertise and quality in all their projects. Shreve, Angelone and Lacruz (2018)
have recently examined the psychological reality and status of competence by
asking whether expertise and translation competence are the same thing. Their
excellent overview and analysis of the current situation in Translation Studies
(TS) literature poses many questions concerning the “awkward coexistence” of
competence and expertise. The authors put forward the idea that TC may be a
pedagogical construct that may have outlived its usefulness and that expertise
could be a more robust concept in cognitive translation studies, suggesting that TS
adopt an expertise framework, as has occurred in interpreting studies. Whilst their
convincing arguments provide food for thought, inevitably, we are faced with
even more challenging mysteries to solve on how cognition intervenes if we are
to provide effective translator training. Furthermore, we contend that TC and
expertise are not the same and neither are they mutually exclusive, and as such,
should be reflected in the rubrics.

2.3. Revised Rubrics

Despite the fact that many trainers consider individualized assessment of the
translation process a complex, time consuming activity, rubrics provide both
individual and collective assessment of the process and the final translation
product. Angelelli (2009:38) indicates that “Rubrics rubrics are commonly used
in testing. They allow for a more systematic and holistic grading.” As Angalelli
(ibid.) has suggested “A rubric is developed by identifying what is being assessed
(i.e. translation competence).” This was our premise in the design of our first
rubrics (Way 2015). It became apparent, after some 5 years of testing, however,
that different roles in translation projects and different steps in the translation
process often include a combination of competences.

This led to a complete overhaul of the rubrics in which, through analysis of the
academic and professional literature available (Andrade 2000; ELIA 2016;
Massey and Ehrenseberger-Dow, 2010; Massey, Jud and Ehrenseberger-Dow,
2015; Orlando 2011, 2012; TAUS 2017; Way 2015), we have introduced an
approach based on the translation process itself, whilst attempting to
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counterbalance the multiple demands of trainee assessment (including TC
development), and also addressing the time constraints on trainers for this task
and the opinions of trainees revealed by the research of Haro-Soler (2018). We
will present the underlying structure of the rubrics and one of the amended rubrics
(Project Management rubric Annex 1) due to spatial constraints, which has been
modified after observation of their use for formative assessment and trainee-
trainer feedback (ibid.).

The new rubrics (example Annex 1) have been piloted at the University of
Granada in the third and fourth year undergraduate courses in specialized and legal
translation in the second semester of the 2019-20 academic year. Unfortunately,
the pilot study was affected by the unexpected situation of switching from face-
to-face learning to distance learning in a matter of days, which has been an
enormous challenge for university trainers and trainees alike. We also feared that
the loss of the normal class dynamic and trainer availability may affect the
trainee’s learning processes and their perceptions of the rubrics. In the results of
the focus groups described below, held for an undergraduate dissertation (Garcia
Canteli 2020), we will see the trainees’ perceptions about the amended rubrics.

2.3.1. Designing the rubrics
This major change in the construct being measured (Fulcher 2003) required us to
reconsider the elements involved in each stage of the translation process in order
to measure them in a rubric. Whereas the earlier rubrics included dimensions or
criteria for each subcompetence of TC in the left hand margin, in the revised
rubrics, criteria based on a combination of professional and academic
requirements, including Translation Quality Assessment (TQA) (ISO 17100:
2015; TAUS 2017; MQM 2015) are organized into 5 steps for the completion of
each (Annex 1). These 5 steps include: preproduction processes and activities
(project initiation and project planning); production processes (project
execution/time management and control and monitoring); and postproduction
processes (project closure). A Haro-Soler’s research (2018) found that trainees
severely criticized the use of rubrics with unclear descriptors, each of the criteria
above include descriptors with a more professional bias rather than focusing only
on TC and have been tested in our pilot study for their clarity and appropriateness.
The rating scales found in most in rubrics vary enormously. Many include
negative to positive scales such as “excellent/good/sufficent/insufficient” or
“inability to/weak ability/good ability/lack of/trouble
in/disorganized/flawed/major misunderstanding” as found in Angalleli (2009:40-
41). In the revised rubrics, and in line with our findings concerning effective
feedback and motivation (Way 2019b), we opted for a scale of 4 which reflects
the degree of task completion and expertise for each descriptor. The previous
rubrics (Way 2015) used “rarely/often/usually/almost always” to describe task
completion. The revised rubrics use ‘“all/routinely/completely; most/mostly;
some/partially; and few or none/rarely”.
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These are colour coded to be visually distinguishable and to be linked to the
support materials available on the platform (Figure 7 and Annex 2). Trainees had
complained in the past about the scale of 4 as they are often looking for a mark
out of 10. This is inevitable, to a certain extent, despite our insistence on
continuous development rather than marks, which are not given with the rubrics.
In this scale, the red and amber figures are below the minimum expected level and
the green and blue above the minimum expected level (See Figure 1).

Each rubric identifies the trainee, their working group and the translation task
being assessed.

The definition of the scale appears on the left-hand side with the scale of 4
linked to the levels in the left-hand column
“professional/advanced/developing/novice”explained as described above. In
this way, as many trainees are in their final year and on the verge of joining the
professional market, we avoid the negative connotations found in many rubrics
and situate the trainees on their professional path towards expertise. Finally, the
right hand column for Support leads trainees to a variety of support materials
available on the platform according to the level they require as marked in the
rubric (Annex 2). The following sections belong to the Project Management
Rubric.

PROJECT MANAGEMENT RUBRIC

PROJECT MANAGER: GROUP NO.:
TRANSLATION TASK: DATE:

Support
PROFESSIONAL; Standards Met 4 All/Routinely/Comple SPMiv
Consistently / Expectations Exceeded tely

ADVANCED; Standards Met Often
/Some Improvement Needed
DEVELOPING; Standards Met
Sometimes / Considerable Some/Partially
Improvement Needed

NOVICE; Standards Not Met or
Seldom Met/Improvement Essential

3 Most/Mostly SPMiii

1 Few or none/Rarely SPMi

Figure 1: Rubric Headings

Figure 2 provides the criteria for project initiation, including elements which
trainees often simply do not do or consider of little importance. Some of these
criteria are also included in other roles’ rubrics as we have found that trainees
often see their project work as team work (individual unconnected steps) rather
than as collaborative work. As Huertas Barros (2011:44) reminds us
“collaborative learning entails not only the division of work in a specific task, but
it requires its joint completion so that the team members can construct meanings
together and can develop cultural and professional knowledge. The idea is to guide
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them through the translation process both individually and collectively so that they
can interorize the steps for future individual or collaborative projects.

PROJECT INITIATION PM1

Translation brief analysed and understood
Pre-translation ST analysis/pre-editing completed

Project stakeholders defined (author/client/readers)

Figure 2: Project Initiation

Figure 3 outlines vital steps in project planning which are often overseen by
novice project managers. By explicitly stating what is expected of them, trainees
find it easier to comply with the expectations, leading to greater team interaction
and leadership, which are otherwise often neglected.

PROJECT PLANNING PM2

Possible problems (resources/formatting/translation) clearly identified and discussed with
relevant team member

Tasks/activities clearly outlined with realistic deadlines

Project roles and responsibilities clearly defined and distributed

Figure 3: Project Planning

We have often found, over the last thirty years, that once the project roles and
tasks were distributed, project managers considered that they had completed their
role. The criteria in Figure 4 ensure that they learn to play a more active role in
the whole project execution, leading to smoother project completion. As the
trainees each present their work by role in class presentations based on the
completed Project Management Sheet (Way 2009), which they also upload with
the whole project, they each discuss the challenges faced and the solutions they
found for debate in the classroom. This allows all class members to participate by
making suggestions or asking questions leading to vicarious and peer learning.
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PROJECT EXECUTION/TIME MANAGEMENT PM3

Project Manager worked to make team more effective throughout project

Tasks/activities completed on time

Effectively implemented time/work distribution adjustments when necessary

Figure 4: Project Execution/Time Management

In the same vein, detailing the criteria for control and monitoring the project leads
to reflection on the role of the project manager and discussion on how constructive
feedback may be shared between the group members at all stages of the project.

CONTROL AND MONITORING PM4

Project monitoring completed at each stage

Progress reports and effective feedback provided at each stage

Issues identified and addressed appropriately throughout project

Actively looks for and suggests solutions to problems

Figure 5: Control and Monitoring

Finally, one of the most neglected areas of translation project work has, in our
experience, been the final stages of the process. Apparently simple steps, such as
clearly labelling the files uploaded to the class platform, are explicitly required in
the rubric and, therefore, become a part of the trainees’ standard practice.
Deadlines are discussed and solutions, such as contacting the client, are
considered when, for example, an unexpected event delays some part of the whole
process. This is high on trainees’ list of priorities as they often consider that group
work may reflect badly on some team members when others either do not
complete their tasks or do so only partially.
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PROJECT CLOSURE PM5

All deliverables presented on time or prior to deadline

Provided comprehensive analysis and recommendations for improvement

Identified, evaluated, and completed all requirements and objectives

All deliverables clearly labelled

Figure 6: Project Closure

The rubrics are also flexible. The 4 levels can be applied differently depending on
the difficulty of the Source Text (ST) or the translation problems it contains. In
the first text in a new field we may expect trainees to comply with just 50% or
75% of the required standards. In this case, 75% may merit level 4, whilst at a
later stage in training in the same field we may require 100% to reach level 4. The
rubrics are, however, still a work in progress and will be retested in the 2020-2021
academic year.!

3. The Translation Project Platform

To facilitate the trainers’ task, we have designed a platform, as the central part of
this proposal, which will support the rubrics by offering resources and materials
that are categorized following the scale of four levels found in the rubrics (see
rubric example Annex 1). In this way, trainees can locate the resources which will
help them to improve their TC depending on the levels that they have achieved in
the rubrics for the different TC subcompetences (Support Sheet example in Annex
2) and help them to streamline the translation process. Trainers are often asked to
provide extra support to individual trainees, which is a time-consuming task, even
if they do have a variety of resources on hand. By using the platform, they can
centralize all their resources in one place which is easily accessible to trainees.
The platform will provide concise guides for the project manager, researcher,
terminologist, translator, reviser, and editor as a basis for each role. Furthermore,
resources for CPD are available to encourage them to continue developing their
TC and persevere in their quest for expertise. Unfortunately, for now, the platform
design and implementation has been delayed due to the period of confinement and
the ensuing chaos of adapting to online classes in fraught circumstances.

1 My thanks to Gary Massey for his input on the rubrics.
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Figure 7: The Translation Project Platform (adapted from Pinchin 2015:8)

From the bottom-up, the importance of the initiator/client/author is emphasised as
the source for executive decisions. The Project manager is highlighted as part of
the foundation of the translation project with key words highlighting the tasks
involved. The section for the enablers indicates key elements for the phases which
appear above. The Process section includes links to the concise guides for each
team member role and for Project Closure and CPD resources.

The advantages of the rubrics and the platform are that they can be adapted for
different training levels, fields and language combinations. Once the guides,
resources and support sheets have been uploaded they can be updated easily. Most
of them may vary in number depending on the stage of training/language
combination, new field, or point in the semester.

To allay time concerns, rubrics can reduce the time trainers dedicate to
evaluating tasks (Goodrich Andrade 1997). Their use becomes quite automatic
and as they are also available on-line they allow trainees pre- and post-task access,
permitting them to see what is expected and review their completed rubrics.
Greater and speedier monitoring of individual TC development is possible by
accessing each trainees rubrics to see their progression. Doubts concerning the
tasks for each project role are also answered by the concise role guides (currently
being drafted), reducing unnecessary repetition for the trainer.

4. Trainees’ Perceptions

As indicated above, Haro-Soler’s (2019) research findings were positive insofar
as the initial rubrics had facilitated the achievement of our objectives of
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developing systematic work practices; progressively improving TC; visibly
increasing self-efficacy beliefs; and improving training. This led to improved
results by promoting self-regulated learning, enhancing autonomy and
empowerment, leading to achievements and goals being reached when translating.
The revised rubrics presented here were piloted at the University of Granada in
the third and fourth year undergraduate courses in ‘Introduction to Specialized and
Legal Translation’ in the second semester of the 2019-20 academic year.in the
undergraduate dissertation by Garcia Canteli (2020). She also performed research
on the acquisition of self-efficacy beliefs in the ‘Introduction to Specialized
Translation’ course (30 trainees). Two of the aspects considered were the tools
and methodology which had improved the trainees’ perceptions of their self-
efficacy beliefs. Garcia Canteli (ibid.) used a pre- and post-semester focus group
with a total of 9 trainees (27% of the group): 4 trainees in focus group GD1 and 5
trainees in focus group GD2.

In the pre-semester focus groups, none of the trainees felt that they were
prepared to enter the professional market nor that they had sufficient self-efficacy
to produce quality specialized translations. After just 15 weeks using the rubrics,
the trainees indicated that they now felt that they had the necessary competence
and tools to join the professional market and considerably increased self-efficacy
beliefs. Subject D in GD1 even indicated that s/he felt more capable of producing
good results in A-B translation than in B-A. Subject B was delighted with the
results in this subject, despite her initial reticence due to fears that A-B specialised
translation would be too hard. The subjects attributed this change to the fact that
self-analysis of their strengths and weaknesses in TC and the use of the rubrics to
identify areas requiring improvement in the translation process had made them
aware of where exactly they should pay more attention or spend time on self-
improvement.

The trainees also highlighted the importance of the scaffolding of texts and
their progressive difficulty, which included repetition of some translation
problems, but often in different contexts or briefs, which anchored their translation
process framework and translation strategies. The fact that the rubrics permitted
both individual feedback and overall feedback, besides additional support
resources for the translation product proved to be vital. They specifically
highlighted the importance of trainees presenting their tasks in the classroom and
the opportunity to discuss their difficulties by role, highlighting the importance of
understanding the whole translation process through role rotation, and the fact that
this is then reflected in the rubrics. Trainees stated that they had interiorized the
steps in the translation process and that this increased their efficiency during tasks.
Several trainees indicated in the focus groups that observing the processes of their
peers, having access to the corrected tasks prepared in each role and the final
corrections after peer discussion meant that learning was also possible, even if
they had not participated in the task. Subject A in GD2 indicated that at first the
whole system seemed chaotic until s/he grasped how it worked. S/he stated that
corrections of just final translations, often used in other translation courses, did
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little or nothing to improve trainees’ work processes and TC development. The
rubrics allowed them to pinpoint the stronger and weaker parts of the process,
allowing them to improve where necessary and repeat efficacious steps in the
translation process and successful solutions too. The importance of the trainees’
perception of their improved interpersonal competence, especially with regard to
collaborative work was another positive factor in the whole process. Finally, all
the subjects underlined the fact that the rubrics were a clear and objective
assessment tool which had positively impacted their TC development and their
self-efficacy beliefs.

5. Conclusions

Explaining the whole system of rubrics and of the Translation project Platform in
one paper is not an easy task. In this paper we have presented an example of the
revised, improved rubrics in accordance with our findings after the pilot trial (end
of May 2020), an example of the Support Sheets available to trainees and the
outline for the on-line platform which, once it has been constructed, will only
require periodical updating by trainers. Before continued piloting in the 2020-
2021 academic year, we will finalise the series of Guides, complete and update
the Support Sheets and revise the rubrics to incorporate any improvements
necessary.

Whilst the initial 2015 rubrics were effective in developing individual TC, they
were lacking the emphasis now introduced into the revised rubrics of the
translation process phases, improved collaborative work and the emphasis on
reaching professional translation quality standards and expertise.

Undoubtedly we have seen that trainees have developed systematic work
methods based on planning, self-monitoring, self-revision, self-reaction and
decision-making, aided by vicarious learning. Furthemore, these visible
improvements in the translation process and TC devlopment boost the trainees’
self-efficacy perceptions and their confidence in their ability to enter the
professional market.
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PROJECT MANAGEMENT RUBRIC

PROJECT MANAGER:
TRANSLATION TASK:

PROFESSIONAL; Standards

Met Consistently / Expectations 4
Exceeded

ADVANCED:; Standards Met

Often /Some Improvement 3
Needed

DEVELOPING; Standards Met
Sometimes / Considerable
Improvement Needed

NOVICE; Standards Not Met or

Seldom Met/Improvement 1

Essential

PROJECT INITIATION 4
PM1

Translation brief analysed and Completel

understood y

Pre-translation ST analysis/pre- Completel

editing completed

Project stakeholders defined Completel

(author/client/readers) y

PROJECT PLANNING 4
PM2

Possible problems
(resources/formatting/translation) Completel

clearly identified and discussed y
with relevant team member

Tasks/activities clearly outlined Completel
with realistic deadlines y
Project roles and responsibilities Completel

clearly defined and distributed y

GROUP NO.:
DATE:
Suppor
t
All/Routinely/ SPMiv
Completely
Most/Mostly SPMiiii

Some/Partially

Few or none/Rarely SPMi

Mostly = Partially = Rarely
Mostly = Partially =~ Rarely

Mostly =~ Partially = Rarely

Mostly =~ Partially = Rarely

Mostly =~ Partially = Rarely

Mostly = Partially = Rarely
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PROJECT EXECUTION/TIME

MANAGEMENT 4 3 1
PM3

Project Manager worked to make

team more effective throughout Routinely ' Mostly = Partially = Rarely

project

Tasks/activities completed on time = Routinely = Mostly = Partially = Rarely

Effectively implemented
time/work distribution adjustments = Routinely = Mostly = Partially = Rarely
when necessary

CONTROL AND
MONITORING PM4
Project monitoring completed at
each stage

Progress reports and effective
feedback provided at each stage
Issues identified and addressed
appropriately throughout project

Actively looks for and suggests - .
solutions to problems. Routinely = Mostly  Partially =~ Rarely

W A 3 1

4 3 1
Routinely = Mostly = Partially = Rarely
Routinely = Mostly  Partially = Rarely
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All dgllverables .presented on time All Most Some Few/

or prior to deadline None

Provided comprehensive analysis

and recommendations for Routinely = Mostly  Partially = Rarely
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Identified, evaluated, and

completed all requirements and Routinely = Mostly  Partially =~ Rarely

objectives

All deliverables clearly labelled. Routinely = Mostly = Partially = Rarely
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