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ASPECTS OF CULTURAL RELATIVITY EN EFL HANDBOOKS

"Language [...], is not self -  dependent without reference 
to the culture o f  which it is a part and the social 
relation which it mediates.”

[N o s tran d  1966: 2]

1. INTRODUCTION

T he above m otto  is the m ain idea o f this paper, the purpose o f  which 
is the exam ination o f selected English teaching textbooks, used in Poland 
and other countries at various levels o f education. We will exam ine them  
in respect o f the quantity  o f cultural elements characteristic o f  English 
speaking countries, and the native ones for potential users o f  textbook.

1.1. Variuos attitudes towards the cultural load in textbooks

In languages teaching theory, as in all branches o f science there are 
different schools o f thought, and no general consensus. Some applied 
linguists or textbook writers (e.g. L. G. Alexander) are o f the opinion that 
English teaching textbooks should be free from any cultural elements, and 
contain  only in ternational language not favouring any cultures. O thers, who 
are aw are o f the unity o f  language and culture, purposely insert cultural 
elements into textbooks o r o ther teaching m aterials.
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is no t to give its rough equivalent, sufficient for practical purposes, but to 
state exactly whether a native word corresponds to an idea at last partially 
existing for English speakers, o r whether it covers an entirely foreign 
conception. T h at such foreign conceptions do exist for native languages 
and in great num ber, is clear. All words which describe the native social 
order, all expressions referring to  native beliefs, to  specific custom s, 
ceremonies, m agical rites -  all such words are obviously absent from  
English as from  any European language. Such words can only be translated 
in to  English, no t by giving their im aginary equivalent, -  a real one 
obviously cannot be found -  bu t by explaining the m eaning o f  each of 
them  through  an  exact E thnographic account o f the sociology, culture and 
trad ition  o f  tha t native com m unity” [ M a l i n o w s k i  1923: 300].

M alinow ski gives an example o f a translation from  the language o f 
natives in the T robriand  Islands, N .E. New G uinea. The given sentence 
translated into English word for w ord, looks like a m eaningless sequence 
o f  words, even for people acquainted with the language but no t the culture 
o f the natives. A n understanding o f the sentence is not possible w ithout 
placing the utterance in its proper setting o f native culture.

M alinow ski’s [1923: 305] essay includes an analysis o f prim itive linguistic 
texts which are to  prove “ [...] tha t language is essentially rooted  in the 
reality o f the culture, the tribal life and custom s of a people, and th a t it 
cannot be explained w ithout constant reference to  these b roader contexts 
o f  verbal u tterance” .

2.2.2. The influence of language on thought in: O g d e n  and R i c h a r d s  1923

T he above presented options o f M alinowski are closely connected to 
the conclusions draw n by Ogden and R ichards in 1923. In his op tion  the 
examples given in his essay are only “ an illustration on a concrete example 
o f the general principles so brilliantly set forth  by Ogden and R ichards 
[...]”.

Although with no strict references to culture their work remains significant 
for the aims being discussed in this paper, as it discusses the influence of 
language upon hum an thought. Ogden and R ichards report here their 
opinions on the essence o f m eaning, tha t is the connection between the 
signifying and the signified. This connection should be, in their op tion , 
discussed from three points o f view: the linguistic, the psychological and 
the logical. T he first po int aims at the research o f  the sem antic systems of 
hum an languages, their structures and transform ations. T he second one is 
to  define w hat goes on in the hum an m ind during the process o f speech,



the third one deals with the relation o f language and signs, the functions 
o f symbols and the influence o f language on hum an thought.

Ogden and R ichards stress the role o f m ental consciousness. “T h at 
every living word is rooted in facts o f our m ental consciousness and history 
it would be impossible to  gainsay: but it is a very different m atter to 
determ ine w hat facts m ay be” [ O g d e n  and R i c h a r d s  1923: 2]. Besides 
the au th o rs  claim th a t philosophers and philologists failed to  explain 
properly the influence o f language upon thought. In their opinion there is, 
however a group o f researchers, the ethnologists, who are interested in this 
subject. Specialists in dealing with primitive peoples quickly jum ped to  the 
conclusion that. “A n adequate account o f prim itive peoples is im possible 
w ithout an insight into the essentials o f their languages, which canno t be 
gained through a m ere transfer o f current Indo-E uropean  gram m atical 
distinctions [...]” (Ibid.: 6). A ccording to  Ogden and R ichards the aspect 
o f  the environm ent is quite often neglected by researchers, who concentrate 
only on the “ ideas” regarded as “expressed” .

2.2.3. The theory of Linguistic Relativity -  Edward Sapir 
and Benjamin Lee Whorf

T he m ost em inent linguists who conducted research on the connections 
o f language and thinking in the 20th century were the Am ericans, Edw ard 
Sapir and Benjamin Lee W horf, the au thors o f the theory o f Linguistic 
Relativity, often referred to as the Sapir-W horf hypothesis.

2.2.З.1. The way to the hypothesis, the role of Edward Sapir

W horf entered linguistics as an  am ateur. Being a chemist, an  M .I.T . 
graduate he had a job  as an insurance inspector, dealing m ainly with claims 
in fire accidents. N um erous trips on business qu ite  often  around  the 
territories inhabited by A m erican Indians, and the results o f  fires caused 
by lack o f care while dealing with “ empty gasoline drum s” directed his 
interests to linguistics and thinking processes.

W hile conducting the M aya studies W horf m et Edward Sapir, a t tha t 
time an au thority  on  linguistics, especially on A m erican languages. F rom  
th a t time on, Sapir became W h o rfs  intellectual and scientific m aster, 
stim ulating and supervising his intellectual developm ent. Sapir him self did 
not deal with the philosophy o f language as such, but in his papers it was



do  no t find there because they stare every observer in the face; on the 
contrary , the world is presented in a kaleidoscopic flux o f im pressions 
which has to  be organised by our m inds -  and this m eans largely by the 
linguistic systems in our m inds. W e cut nature up, organise it in to  concepts, 
and ascribe significances as we do, largely because we are parties to  an 
agreem ent to  organise it in this way -  an agreem ent tha t holds th roughout 
our speech com m unity and is codified in the patterns o f our language. The 
agreem ent is, o f  course, an implicit and unstated one, BUT ITS T E R M S 
A R E  A B SO LU TELY  O B LIG A TO R Y ; we cannot talk at all except by 
subscribing to  the organisation and classification o f data  which the agreement 
decrees” [ W h o r f  1956: 212-214].

2.2.3.5. The interpretative conséquences of WhorPs version of the theory
of Linguistic Relativity

T he new version o f the hypothesis assumes tha t no one is able to 
describe reality im partially, because we are restricted by our linguistic 
systems. Consequently, no two persons can perceive the world in the same 
way unless their linguistic systems arc similar or at least com parable. 
Furtherm ore , in agreem ent with his theory W horf tried to  prove with the 
results o f his H opi studies that the SAE languages and world views o f 
their native speakers are n o t only different bu t also opposite to  H opi ones.

2.2.3.6. The comparison of linguistic systems and world views of Hopi 
and SAE languages -  the practical foundations 

of WhorFs theory

W horf claims that people always think in a certain  language, which 
is a system o f  stereotypes controlling thinking in a subconscious way. H e 
researched the stereotypes o f both  SAE H opi languages and found se­
rious differences between them. SAE linguistic system perceives the world 
as a set o f  objects, hum an products m ainly, like furniture, buildings etc., 
which are artificially isolated from the outside world. By way o f  con­
trast, H opi language perceives the world as a set of events and h ap ­
penings.

W horf also com pared the syntax systems o f SAE and H opi and their 
connections with thinking. He claims th a t the sentence structure o f bo th  
linguistic systems are entirely different. One cannot find in H opi the typical



E uropean subject-object structure. In N oo tka  for example “ ... the sentence 
w ithout subject o r predicate is the only type. The term ‘p red ication’ is used, 
bu t it m eans ‘sentence’. N ootka has no parts o f speech; the simplest 
utterance is a sentence, treating o f some event or event -  complex. Long 
sentences are sentences o f sentences (‘com plex sentences’), no t ju s t sentences 
o f  w ords” [ W h o r f  1956: 242]. In N avaho, on the o ther hand, all the 
inanim ate objects are divided into two kinds: oval and longitudonal ones, 
which is com pletely contrary  to  SAE system.

O ther im portan t factors for W h o rfs  theory are the categories o f time 
and space. The categories o f space being similar in both  SAE and H opi, 
W horf devoted m ost attention to the category o f time. In  particu lar, H opi 
has no general notion o r intuition o f T IM E  as a sm ooth flowing continuum  
in which everything in the universe proceeds at an  equal rate, out of 
a future, th rough  a present, into a past: or, in which, to  reverse the picture, 
the observer is being carried in the stream  o f duration  continuously away 
from  a past and into a fu ture “ (Ibid.: 57)” . Hence, the H opi language 
contains no reference to ‘tim e’, either explicit or implicit. A t the sam e time, 
the H opi language is capable o f accounting for and describing correctly, 
in a pragm atic or operational sense, all observable phenom ena o f the 
universe (Ibid.: 58).

Briefly speaking, W horf claims tha t H opi substitute the m etaphysics of 
three -  dim ensional space and one -  dim ensional time for w hat is subjective 
and objective. The future tense is substituted for w hat is subjective. The 
verb system does no t function according to the linear three -  dim ensional 
system, but on the basis on the “earlier -  la ter” gradation. Thus, there is 
a significant difference between the SAE category o f  “ tim e” and H opi 
category o f  “d u ra tio n ” , which can be called one o f the foundations o f 
W h o rfs  theory o f Linguistic Relativity.

2.2.3.7. W horfs theory o f Linguistic Relativity -  conclusivc remarks

W h o rfs  theory implies two m ain conclusions:
1. the outside world is “ a kaleidoscopic flux o f  im pressions” , in term s 

o f the linguistic system o f people who use it for thinking and communicating,
2. languages, for example Indian  and SAE, categorize the world in 

a different way on the basis o f  their gram m ar and logic, and thus people 
perceive the world differently, depending on their native language.

Let m e bring to  a conclusion this presentation o f  the theory o f Linguistic 
Relativity with W h o rfs  own words: “We are thus introduced to a new 
principle o f  relativity, which holds th a t all observers are no t led by the



same physical evidence to  the same picture o f  the universe, unless their 
linguistic backgrounds arc similar, o r can in some way be calibrated” 
[ W h o r f  1956: 214].

2.3. The unity of language and culture an seen by modern linguists
and language tcachcrs

T he Sapir-W horf Hypothesis was not accepted in its radical version 
since its assum ptions are too am biguous and full o f generalisations. However, 
its weak version based on  weak empirical assum ptions presupposing the 
influence o f language on cognition seems to  be m ore convincing. Nevertheless, 
now, h a lf a century after the publication o f the W horf and Sapir hypothesis, 
the unity o f  language and culture still interests linguists and teachers o f 
English. T he m ost im portan t thing is that those who teach students who 
com c from entirely different cultures stress the im portance o f this unity 
m ost often. Let m e present therefore several selected examples o f papers 
w ritten by researchers or language teachers which tackle the problem  in 
connection with language pedagogy.

2.3.1. The cultural background of teaching English to adults

In the study o f W o y t o w i c z - N e y m a n  [1970] devoted to  teaching 
adults, we can find a chap ter discussing the cu ltura l background  o f 
language. A ccording to  it, cultural values help in understanding both  the 
target language and its characteristic cultural aspects. Language is no t an 
abstraction existing in vacuum , but a precisely described verbal reaction in 
a given cultural fram ew ork, the purpose o f which is to com m unicate with 
ano ther hum an being. Therefore, a knowledge o f the custom s, trad itions 
and culture o f the country whose language we intend to  study helps in 
recognizing and acquiring elements different from our culture and behaviour, 
bu t which are typical for the o ther nation. W oytowicz-N eym an presents 
several examples o f cultural m isunderstandings. T he first one describes an 
Englishm an who having translated the English phrase come in literally 
responded to the knock a t the hotel room  d o o r with the Polish phrase 
właź or wejdź. She also m entions a Pole who, when asked How do you  
do?, responded with a detailed description o f his health. A nother Pole while 
handing over an  object to some other person kept saying please instead of 
here you are. And finally we learn about a Pole who m isunderstood the



question  asked by an English clergym an: D id you enjoy m y sermon? 
translating  it into Polish: C zy ubawiłeś się na moim kazaniu?

2.3.2. The role of culture in language teaching

Similar views are presented by C. C r i p e r  and H.  G.  W i d d o w s o n  
[1975] in the Edinburgh Course o f  Applied Linguistics. In their opinion 
teaching a foreign language is no t teaching an ability to  m atch the linguistic 
form s to  one another in order to  create correct sentences, but it is a study 
o f their usage to  create various com m unicative acts. A hum an being who 
studies a foreign language m ust acquire, a t least to  a certain degree, some 
convictions, attitudes and beliefs characteristic to the target language native 
speakers. This process m ay become complicated when the new set o f 
cultural relations is in conflict with the native language and culture o f the 
learner. T he conscious process o f enriching the target language with the 
elements o f culture is beneficial for the process o f learning. In  an extrem e 
case this approach m ight lead to  the learner’s isolation from  his own 
cultural environm ent. This problem  is no t so acute when the learner’s 
culture is no t different from the culture o f  the target language.

2.3.3. Use of folklore in language teaching

A nother opinion, for the culture -  language connection, is expressed by 
W endy F r a n k e l  [1978], in her article devoted to the use o f folklore in 
language learning process. She claims that “ students need aw arness not 
only o f the language itself but also o f the people and the complex cultural 
background from  which the language com es” [ F r a n k e l  1978: 28].

2.3.4. How to use mail -  order catalogues as educational aids

T im othy M . S k a n l a n  [1979] in his article stresses the role o f culture 
in language learning and tries to persuade foreign language teachers to  use 
m ail -  order catalogues as m aterials giving the possibility o f linguistic and 
cultural enrichm ent. As far as culture is concerned the au th o r claims tha t 
catalogues are useful for conveying some notions o f culture to  advanced 
learners. “M ail -  order catalogues in particular provide fascinating docum ents



th rough  which to study a coun try ’s culture and its language” [ S c a n l a n  
1979: 69]. Scanlan com pares catalogues to  an  encyclopedia o f everyday life 
free from  “cultural clichés” that should not be fixed in the learner’s m ind. 
H e even suggests using pages devoted to  the sale o f undergarm ents which 
expose a coun try ’s tastes and standards in both flesh and cloth. Learners 
should answer the question “ W hat m akes these people look foreign” to 
the learner o f English, finding differences and expressing their own opinions. 
T he m ain  task o f such organised classes should be the learner’s “ realisation 
o f his own system and attitudes tow ard o ther sets o f values abroad , and 
his ability to  talk  and write coherently abou t these top ics” [ S c a n l a n  
1979: 71].

2.3.5. Teaching English and its literature -  a means carrying 
cultural values -  J a f a r p u r  (1980)

In 1980 a group o f Iran ian  specialists dealing with the p repara tion  ol 
m aterials in for Special Purposes for Iranian students o f science, m athem atics 
and medicine, published a report on their work in English Teaching Forum . 
T he article beginning with a discussion o f N o s t r a n d ’ s [1966] opinions 
on language and culture, concentrates on teaching English literature as 
a m eans o f carrying the values o f its culture. In their opinion the learner 
o f English should be able to  interpret both  the language and culture of 
the people he is going to  talk  to. However, the presentation o f the cultural 
values o f literature is beyond the scope o f this study, bu t the paper o f the 
Iranian teachers o f  English remains a piece o f evidence for the culturally 
oriented teaching o f English.

2.3.6. Culturally -  bound teaching materials versus the culturally neutral 
foreign language teacher — R a u f  (1988)

A paper o f the Pakistani teacher, Syed M uham m ad A bdur R a u f  [1988] 
firmly supports the idea o f teaching a foreign language in connection with 
its cultural background. In his opinion, “ the m eaning o f a word is no t 
absolute in any language. It is conditioned by social conventions” [ R a u f  
1988: 44]. T hus it is extremely difficult to find the exact equivalence 
between w ords in two languages, especially if words similar in deno tation  
differ in connotation. R auf also stresses the im portance o f second language 
program m es which m otivate students to  understand the culture of the target



language. N on-culture bound reading m aterials in foreign language teaching 
have been criticized by m any linguists, as destroying the unity o f language 
and separating it from its social context. M aterials based on texts reflecting 
a student’s own culture destroy the unity o f the target language. This 
theory was proved by the already m entioned Iran ian  specialists [ J a f a r p u r  
1980], a t Pahlavi University, where students who studied the target language 
culture did better than  those who used their reading m aterials based on 
their own culture. “T extbooks tha t are «culturally neutral» will b lunt the 
curiosity of the SLL, and thus the task o f language learning will be 
defeated” . L ater on, R auf suggests teachers should explain some cultural 
aspects peculiar to native speakers o f English, in con trast to  the native 
culture of the students. On the o ther hand, a foreign language teacher, 
according to  R auf, should m aintain  com plete cultural neutrality , w ithout 
giving his students the im pression “ tha t he is selling a foreign culture to 
them ” [ R a u f  1988: 45].

2.3.6.1. The conclusions on teaching language and culture, made by R a u f  (1988)

R au f [1988: 46] reaches the following conclusions in his discussion:
1. “ One o f the reasons for poor com prehension is the lack o f insight 

into the culture o f the T L ” .
2. “The greater their (student ’s) cultural knowledge, the m ore confidently 

will they be able to  approach the textual m ateria l” .
3. “This is no t to say th a t students should be immersed in the foreign 

culture at the cost o f their own cultural identity. T he story o f a foreign 
culture does not necessarily m ean shaping one’s life according to  it. It 
should be ra ther confined to an  academic interest” .

2.3.7. Cultural knowledge and the teaching of reading [ M c K a y  1989]

Sandra M c K a y  [1989] discusses this m atter, stressing the fact th a t the 
role o f explaining cultural backgrounds has often been neglected in the 
reading process. She also presents the opinions o f several au thors who 
claim tha t the lack o f necessary cultural background knowledge is a very 
im portan t factor affecting the reading com prehension o f second -  language 
learners. She refers to  J o h n s o n  [1981], who concentrated on the effect 
o f the cultural origin o f a prose passage on the reading com prehension of 
Iran ian  students, who read both  an Iran ian  and an Am erican folk tale. In



Jo h n so n ’s opinion the cultural origin o f the story had m ore effect on the 
reading com prehension o f students tha t did the level o f syntactic difficulty. 
Consequently cultural background has a very im portan t effect on reading 
com prehension and in Johnson’s opinion m uch atten tion  should be paid to 
cultural knowledge in the language teaching process.

2.3.7.1. Cultural background and proper understanding of texts
-  practical example

M c K a y  presents a reading passage, the proper understanding o f which is 
only possible for a reader who has background knowledge abou t A m erican 
culture. A lthough the text is quite easy on the syntactic and lexical level 
students com ing from a different culture, having different sets o f  values and 
beliefs m ay develop problem s in its proper understanding. It m ay be strange 
for Asians or Africans that, for instance, in A m erica men help wom en cook 
meals and the learners may go to  extremes treating this “picture” as typical for 
all Am ericans, which is no t always the case. Hence we could come to the 
conclusion th a t a teacher always ought to  choose reading m aterials after 
having taken into consideration its cultural load. This gives an advantage to 
non-native teachers sharing the culture with the learners but native speakers 
are better in deciding whether a passage describes a typical fraction o f reality 
or not. In the final part o f her paper M cKay states that it is almost impossible 
to  find com pletely culture -  free reading m aterials. Even superficially simple 
texts, such as the following one are not free from  cultural elements:

‘It is 7:55. T he Smiths are coming to  dinner at 8:00. G ina and F rank  
arc no t ready for the Smiths. They w ant everything to be perfect when the 
Smiths arrive. M r Smith is F ran k ’s boss.

“ H urry , F rank , the Smiths are com ing soon. We have to set the table. 
Bring in the dishes, please. I already have the bowls for salad and the 
cups for the coffee. I d o n ’t have the knives, forks, and spoons. Bring those 
w ith the dishes. I have to  put the tablecloth on the table and find the 
good napkins. H urry, F rank , there’s so m uch to  do!”

“ I ’m  com ing” , says F rank . F rank  is carrying the dishes, the knives, the 
forks and the spoons. He and G ina begin to  set the table. Everything is 
ready. It is 8:00. A t 8:01, the Smiths knock on the door. G ina and F rank  
answer the door together. They are ready for their perfect evening’ [ D e -  
f i l i p p o  and S k i d m o r e  1984: 113 after M c K a y  1989].

On the o ther hand, intentional usage o f texts including a cultural load 
im proves reading com prehension, and gives a better understanding o f the 
target language culture.



2.3.8. The cultural aspects of an artificial language -  Esperanto

S. D u c z m a l ’ s [1990] paper refers to  the cultural aspects o f E speranto , 
but his conclusions are also interesting for language teaching. E speran to  is 
an  artificial language, so it is easy to conclude tha t it has no thing to  do 
w ith culture. In the light o f  D uczm al’s paper however, this is n o t the case, 
because it is spoken by people who are native speakers o f  natural languages. 
T hus they reveal certain cultural attitudes acquired together with the native 
language, which are autom atically transferred to  E speranto . F o r example 
if we take the English sentence “I  am happy about it” , it has tw o Polish 
equivalents, “ Jestem  szczęśliwy z tego powodu"  and “To mnie bardzo 
cieszy” . Let us assum e it is a part o f a dialogue, '’''Mary has left the 
hospital. She is well again” . “ I ’m  happy about it". A  Pole would translate 
it as: “Jestem szczęśliwy z tego powodu". It m ay happen however th a t the 
Pole is a speaker o f  Esperanto and wants to  translate tha t dialogue into 
this language. He would probably translate the English phrase ‘7  am happy 
about it"  from the dialogue according to this Polish way o f understanding 
“Tio gojigas mim  ” . If  the same phrase was translated into E speranto  by 
an  Englishm an it would probably sound: “M i estas fe lica  pro tio” , which 
is the equivalent o f Polish: “Jestem szczęśliwy z  tego powodu”. T hus the 
same phrase would be translated into different E speranto  structures with 
the nationality  o f speakers being the reason for the difference. W hy? 
Because they perceive reality by m eans o f their native languages [D u c z m  a l  
1990: 193].

2.3.9. Cultural knowledge in English for Science and Technology

B a u m g a r d n e r  and K e n n e d y  [1991], teachers ol the Asia F o u n ­
dation , w orking with Pakistani students discuss cultural background in 
EST (English for Science and Technology). T he trad itional assum ption, 
w hich according to  them  is no t true, is th a t scientific and technical 
English is com pletely devoid o f aspects o f culture, with science and 
technology being international. According to  B aum gardner and K ennedy 
there are aspects o f  science which convey culture. They refer to  S t r e v e n s  
[1971], who claims tha t science also has classical and popularised literature, 
legends and m yths and tha t m oral and aesthetic values vary from  culture 
to  culture. They criticise the so-called western way o f presenting scientific 
and technical points o f view, w ithout considering the cultural background 
o f readers, which S t r e v e n s  [1980] calls a new colonisation. B aum gardner



and K ennedy assum e that the m ajority o f problem s typical for language 
learners originate no t from purely linguistic reasons but reflcct the troubles 
caused by cultural adjustm ent. Localization o f scientific context is one o f 
the remedies for such problem s. In the W est, any description o f a m achine 
begins from  left to  right; which is the exact opposite o f  for example, 
Pakistan . A n earlier adjustm ent o f an  English technical text for the 
reception o f Pakistanis multiplies the possibilities o f  proper understanding 
and interest.

2.3.10. More attention needs to be given to the role of culture

W u Song-chu and H arold  A. S t e p h e n s  [1991] who teach (T E F L ) in 
C hina stress the problem  o f a “ lack o f em phasis on the role th a t the 
culture o f English -  speaking people plays in the learning o f their language” 
[ S o n g - c h u ,  S t e p h e n s  1991: 29]. It is taken for granted in C hina, that 
the proficiency in English m ust be supported by the knowledge o f cultural 
differences. Ignorance in th a t field m ay lead to  various m isunderstandings, 
as in the situations below.

“ C ulture -  based com m unication problem s
T he following examples are representative o f m any such situations tha t 

m ight occur.

E x a m p l e  1. Two people m eet in the street.

Chinese student: Hello! W here are you going?
A m erican Teacher: Oh, to the m arket.
CS: (cheerfully) W hat for?
AT: (a bit defensively) T o  do some shopping.
CS: (smiling) W hat do  you plan to buy?
AT: (somewhat sullenly) E r...

E x a m p l e  2. In a classroom .

AT: Any questions? H ave I m ade everything clear?
CS: (silence)...

E x a m p l e  3. T he A m erican teacher arrives at the classroom  to begin class. 

AT: G ood m orning!
CS: G ood m orning, sir. Gee, you’re so pale. A re you sick?
AT: (taken aback) Well... yes. I have had a cold for several days...,
CS: (interrupting) Well, you should go to the clinic and see the docto r as 

soon as possible!



AT: (somewhat undecided) Well, if  I look th a t bad, perhaps I should see 
the doctor. T hen I’ll be back late. Will you please inform  those who 
are no t present yet? (The American teacher hesitantly leaves fo r  the 
clinic, feeling  worse all the time.)

E x a m p l e  4. Two persons have ju st been introduced and are exchanging 
“ small ta lk .”

AT: Y ou speak quite good English.
CS: Oh, no. M y English is very poor.
AT: (at a loss fo r  words) Er...

E x a m p l e  5. D uring a break between classes.

AT: I ’ve ju st learned abou t the talent show to be held next week. I love 
your singing voice. A re you planning to  participate?

CS: (embarrassed) Oh, no! M y singing is really qu ite  poor. I would 
d isappoint every one present.

AT: (disappointed) Well...

E x a m p l e  6. The American teacher is a guest for dinner in a Chinese home. 

CS: M ore wine?
AT: N o, thank  you. I ’ve had plenty. Y o u ’re a very gracious host.
CS: (persistently) Well, if you really think so, you’ll have one m ore !
AT: All right, in that case...

E x a m p l e  7. A guest is intending to leave his host’s house.

CS: I ’m  going now. Y ou m ust be tired. I ’m  sorry to have wasted your time. 
AT: (completely puzzled) E r...” [ S o n g - c h u ,  S t e p h e n s  1991: 29-30].

“ H um an beings are culturally labelled and bound from b irth ” . (Ibid.: 
30) This m eans th a t w ithout an awareness o f cultural differences, com ­
m unication  is no t full, utterances are am biguous and people perceive one 
ano ther as “ o dd” , “queer” , o r “weird” . The m ain message o f  the article 
is as follows: it is necessary “ to be bicultural to  be bilingual!” (Ibid.: 31).

2.3.11. English teaching in Japan -  the importance o f cultural information

Sophia S h a n g  [1991] a Japanese college teacher, writes tha t Jap an  is 
trying to  “ internationalize its people by em phasising the study o f language, 
especially English, bu t it is im portan t to  study culture as well [ S h a n g  
1991: 39]. Consequently Shang found the C ulturgram  series published by 
Brigham  Y oung University a useful tool for providing short and conscise



cultural inform ation. In Shang’s opinion E F L  teachers “should no t only 
teach language but also incorporate culture and global awareness, so tha t 
students can put the inform ation they learn from teachers and other sources 
into perspective and enhance their com prehesion and com m unication skills” . 
(Ibid.: 40). In  her opinion studying both  language and culture leads to 
becoming an “ in ternational person” .

2.4. How can we define cultural elements in language pedagogy?

It is necessary to close this section with one general conclusion. A  language 
is deeply rooted in its culture, and it is impossible to  think abou t successful 
language teaching w ithout paying atten tion  to  its cultural background. T he 
above presentation o f various opinions shows how im portan t elem ents o f 
culture are in the development o f linguistic skills, from reading comprehension 
to  the teaching o f scientific and technical English. Elem ents o f culture in 
language pedagogy are not only reading passages ab o u t red L ondon  
double-deckers, the Queen and the stereotypical cold and reserved Englishmen. 
T hose who th ink so are m istaken because the term  elements o f  culture 
com prises everything which in a language is characteristic o f  its native 
speakers, such as: ways o f thinking and expressing thoughts, characteristic 
beliefs, values and sentim ents, idioms, language responses, the contents o f 
typical conversations and o f course the m ost typical ones: history and 
literature. Language courses should be organized in such a way as to  allow 
learners a knowledge o f cultural background, graded according to  the level 
o f  advancem ent. This is the only way to  teach a real and live natural 
language and protect learners from “ the culture shock” , “ the shock th a t 
comes o f encountering a distinctly different way of life and set o f assum ptions” 
[ N o s t r a n d  1966: 4].

3. TEXTBOOK REVIEW

“On the surface, most textbooks look pretty much alike. Publishers 
see to it that their books look attractive and that the titles sound enticing. 
T hat is part o f their business. 1Г a teacher is professionally trained, 
however, he will be able to look beyond attractive illustrations and 
binding. He should be able to see whether the book presents the language 
and culture patterns* that form the system to be studied, and does not 
merely disparate items from here and there. [...] Textbooks should be



graded as to grammatical structure, pronunciation, vocabulary, and cultural 
content” L a d o  [1957: 2-3].

(* italics mine)

3.1. Textbook division according to the cultural contents

This paper concentrates on the p resen tation  o f selected tex tbooks 
published between the years 1938-1992, which can be divided into the 
following kinds:

1) textbooks published in the 1930s, 40s, and 50s in G erm any, the 
Soviet U nion and Poland. In these books the cultural load is so strong 
th a t they reflect the political reality o f the countries in which they were 
published. T o  this group one should also add the East G erm an textbooks 
published in the 1980s;

2) target language culturally oriented textbooks, published in Poland in 
the 1960s, 70s, and 80s, where authors purposely use the cultural backgrounds 
o f the target language countries;

3) the so-called “ culture free” textbooks whose au thors claim they do 
not favour any cultures. T he textbook set presented in the paper was 
published in the 1960s;

4) internationally  oriented textbooks which concentrate no t only on the 
target language culture but also on m ulticulturally based reading passages, 
because they treat English as an in ternational system o f com m unication. 
T o  this kind belong the newest textbooks published in Britain in the 1980s 
and 90s.

3.2. Politically saturated textbooks

T o sta rt this tex tbook review, let m e concen trate  on the kind o f 
textbooks which are so strongly culturally saturated  tha t they reflect the 
political preferences o f the countries they were published in. They are no t 
arranged in the same way as m odern  textbooks. They lack the dialogue 
and practice sections, including only longish reading texts w ritten  by 
non-native au thors or carefully selected excerpts from  English o r Am erican 
literature.



3.2.1. German textbooks full of explicit political NAZI propaganda

Englishes Unterrichtswerk fü r  Höhere Schulen [ F i s h e r  1938] includes 
texts com pletely devoted to various walks o f life in England a t th a t time, 
and passage on German Youth in a Changing World. The passage explains 
in English to  learners, specific goals set for young m en serving the G erm an 
nation , “ In  the H itler Jugend, in the Reich L abour Service, and in the 
A rm y, the G erm an youth does no t care for class and position, profession 
and education, birth  and money. I t is thus tha t the unified N ational 
Socialist nation  is being constructed. F o r it is fo r G erm any th a t they are 
filled w ith the tru th  o f the N ational Socialist maxim ‘W ork ennobles’ 
[ F i s h e r  1938: 51].

English als 1. Fremdshprache [ E d e r m a n  1939] presents a lot o f 
m ateria l on the h istory , literature , custom s and trad itions o f  English 
speaking countries like Britain, the U.S.A. and C anada. T he chapters arc 
long texts saturated  with cultural m aterial. One o f them  is connected with 
in ternational relations between Britain and G erm any in 1939. I t is entitled 
The Anglo-Saxon W orld and Germany and it comprises several articles by 
A m erican and British au thors who deal with the similarities between their 
countries and G erm any. Discussing G erm ans in A m erica, E.A . R oss gives 
the figures dexribing how m any G erm ans emigrated to  the U.S.A . “C ounting 
G erm ans from  Russia, A ustria, Bohemia and eastern Switzerland, we have, 
no  doub t received m ore than  7,000,000 whose m other tongue was the 
speech o f L uther and Goethe. It is probable th a t G erm an blood has com e 
to  be at least a fourth  part o f  the current in their veins o f the white people 
o f  this country. N o other foreign element is so generally d istributed over 
the U nited States as the G erm ans” . “ In  the m eantim e, G erm any’s ex trao r­
dinary  rise as a m anufacturing country, her successes in foreign trade and 
her wonderful system o f protection and insurance for her labour population, 
had m ade her sons and daughters loath to  m igrate oversee. T he im m igration 
from  Germ any in the United States is virtually a closed chapter” [ E d e r m a n  
1939: 124]. A  few lines further on, M . Booth discusses political instability 
in E urope and its causes, rejecting the accusation o f Japan  or Italy  o f  “ lust 
o f  conquest” or “ aggressive m ilitarism ” (Ibid.: 126).

A nother chapter, full o f politics, idealises the G erm an political system, 
the party  and  its “ beloved F ü h rer” . F o r T . P. Conwell-Evans “The Party  
Congress at N ürnberg  leaves a lasting im pression on visitors from  other 
lands” , and “ one o f the m ost impressive sights is the assembly o f boys 
and girls representative o f the H itler Y outh  O rganisations” . Besides the 
au th o r “was privileged to  be in the car im mediately behind the F ü h re r as 
he proceeded to the Burg for luncheon” and in his opinion “ the G erm ans 
are essentially a peace -  loving people” [Ederm an 1939: 127-129].



In  the same textbook, you can find a very interesting article from  The 
Times entitled An English Picture o f  Germany, glorifying the country  and 
its political system. T he chapter is illustrated with photographs, the one 
presenting m arching soldiers in front o f  their F ührer being outstanding.

3.2.1.1. Implicit political clues in German textbooks

T he third G erm an textbook The New Guide Jun io r Book 1 [ D u v e ,  
K r e t e r  1943] includes no political com m ents, but a reading passage 
w ith Lesson 21 seems fairly strange, and I th ink  its origins can be 
explained on the basis o f  cultural background. I t is entitled Grandfather's 
Death  and it describes the death o f Sylvia’s grandfather. “ N ext m orning 
Sylvia’s grandfather did no t open his eyes, his face was quite white, his 
hands were cold and stiff. He had gone to  sleep for ever, he had passed 
aw ay” [ D u v e ,  K r e t e r  1943: 56]. Such a passage is no t typical text- 
-book piece. T he description o f a corpse in a textbook for youth  seems 
to  be ou t o f place. But a closer look at the book prom pts a reasonable 
explanation. I t was published in 1943, when luck abandoned the G erm ans 
in the w ar and a large num ber o f them  were dying every day. T hus, 
even foreign language textbooks took  a p art in the education o f brave 
young m en who were no t supposed to  be afraid o f death , fo r whom  it 
was natural. Indeed, if necessary each o f  these young m en should die for 
their m other country.

3.2.2. Russian textbooks including Stalinist propaganda

G erm any was not the only country where politics entered the sphere o f 
English teaching. A similar situation can be observed in the Soviet U nion 
and Poland in the 1940s and 50s during the Stalin era, and in the G erm an 
D em ocratic Republic even in the 1980s.

Let us s ta rt the discussion w ith the R ussian tex tbook  o f English 
[В e 1 о V a, T о d d 1950]. Even at first sight, you can notice tha t the book 
is far from  being target language oriented. A t the sam e tim e, it is clear 
th a t R ussian culture and politics dom inate the contents.

Lesson One (Ibid.: 7) begins w ith a longish passage entitled  The 
Leader's Birthplace devoted to  Stalin, the next page contains a poem by
A. Surkov, Stalin. Both sections are the sign o f a personality cult glorifying 
the politician into alm ost divine dimensions.



“ S T A L IN ’s nam e,
like a  friendship’s beginning, 

in all tongues
sounded warm and w inning” .

“ STA LIN  -
stands for no m ore war!

STA LIN  -
is freedom and humanism!

STA LIN  -
is building Socialism!” (Ibid.: 10-11).

In another passage the personality cult o f Stalin is expressed by the 
w ords o f  a young Russian soldier Lazarev: “ I shall be killed too , I know ” , 
he thought, “ but w hat does th a t m atter? I shall die for Stalin and m y 
coun try ...” (Ibid.: 10).

O ther reading or exercise sections are also connected with the political 
situation, and as in the G erm an books, they are designed to help produce 
a good citizen -  here, a good com m unist. F o r example, an exercise on 
page 10 asks the learners to write dow n in alphabetical order all the 
“ in ternational w ords” he is likely to  m eet in his studies. A nother passage 
expresses the S tate’s care for children’s literature, there is also a reading 
text ab o u t the R ussian national hero Ivan Susanin, who saved his country  
from  “ bands o f Polish horsem en” [...] “ which rode from village to  village 
robbing  and killing the popu la tion” after they had been driven ou t o f 
M oscow  in 1613. (Ibid.: 19) Poles are presented here as dedicated enemies 
o f the R ussians, which is no t in agreem ent with the S tate’s official claim 
o f  internationalism .

T he textbook is full o f passages the actions and topics o f which are 
connected with the learner’s country, the Soviet U nion. Thus, there arc 
texts like: Soviet Railways, The Volga, Soviet W aterways together with 
passages on Ivan M ichurin and Luther B urbank who is called by the 
Russians, an  Am erican M ichurin and one o f the best D arw inists in the 
capitalist countries.

A nother R ussian textbook published in 1955 [ N e l i d o v a ,  T o d d  
1955] is quite sim ilar in its flavour to  the one discussed above. This time, 
the opening lesson begins with an excerpt from  Lenin, The Tasks o f  the 
Youth Leagues, the second one, being The Speech delivered at a reception 
in the Kremlin to higher educational workers by J. V. Stalin. A ltogether the 
book contains fewer passages explicitly praising Russian culture concentrating 
on a larger num ber o f original English texts.



З.2.2.1. The picture of Western countries in Russian textbooks

Beside passages which prom ote R ussian culture and politics Belova, 
T o d d  [1950] contains reading sections based on excerpts by native au thors 
like M ark  Twain, Daniel Defoe, Jonathan  Swift, Charles Dickens, Em ily 
Brontë or Jerom e K. Jerome. There are also opinions openly criticising the 
West, fo r example comics published in Am erica are called “ poison for the 
m inds o f A m erican children.” (Ibid.: 16). To conclude, if in this textbook 
there are references to  foreign culture they are usually neutral excerpts from  
non -  contem porary  novelists e. g. Jerom e K. Jerom e, Brontë, D ickens or 
from  those who criticise the political system and the way o f life in W estern 
countries.

A lthough a later Russian textbook, [ N e l i d o v a ,  T o d d  1955] in­
cludes texts by such au thors as Dickens, H ardy, Jerom e, Wells, O ’H enry, 
Dreiser, Galsw orthy, Shaw, A braham s or F ast it does no t m ean th a t 
the situation  had changed so m uch or that any English o r A m erican 
au th o r was allowed to  be cited tha t time. It still was a rule th a t no 
contem porary  au thors describing everyday life in western countries were 
allowed, with the exception o f those who criticised the western situation 
and  tackled the pressing social problem s. T h u s T. H ard y  describ ing  
social inequality, Dickens who criticised children’s labour, G . B. Shaw 
who was known as a socialist, T. D reiser a m em ber o f the Am erican 
C om m unist Party , were published in the  Soviet U nion  and  tex tbook 
au thors could take excerpts from  their novels. Beside the internationally  
know n au thors, you can find reading passages by tw o less know n au­
thors. Peter A braham s, whose novel The Path o f  Thunder “ gives a true 
p ic tu re  o f  life in the  U nion  o f  S outh  A frica” [ N e l i d o v a ,  T o d d  
1955: 98] and G ideon Jackson a Negro “ progressive writer in A m erica” 
(Ibid.: 106).

3.2.3. Polish, textbooks promoting politics in the 1950s

English textbooks published in Poland in the 1950s present sim ilar 
approach  to Anglo-Saxon culture as the Russian ones. The favourable 
clim ate which existed in the 1940s for English textbook writes, when 
censorship did no t lim it the picture o f the A nglo-Saxon w orld, [e.g. 
J a s t r o c h  1947] ceased very quickly.



З.2.З.1. The official attitude towards the Anglo-Saxon world 
[ H e l s z t y n s k i  1951]

T he first Polish textbook to be discussed in this paper is H elsztynski’s 
Antologia tekstów do nauki ję zyka  angielskiego designed for the 11th class 
[ H e l s z t y n s k i  1951], and this book can be boldly com pared to the above 
discussed R ussian ones. T he political situation and censorship forced the 
au th o r to present only those aspects o f life in A nglo-Saxon world which 
were connected with communism or criticised from the communist standpoint.

Even the general arrangem ent o f the book betrays the official a ttitude 
tow ards com m unism  and British o r A m erican cultures. T he tab le  o f 
contents carries the following chapter headings Socialism, Utopian and  
Scientific, Imperialism, the Last Stage o f  Capitalism, The U .S.A ., the Camp 
o f  the reactionary Forces [ H e l s z t y n s k i  1951: 273-275].

C hap ter I presents a few reading passages on the U top ian  socialism o f 
Owen, the C hartists, then it switches to so called scientific socialism, there 
follow sections on The L ife and W ork o f  Frederick Engels, Engels’s The 
Condition o f  the Working Class in England in 1844, The L ife  and W ork o f  
Karol M arx , The M anifesto o f  the communist Party, 1848, Karl M a r x ’s 
H ard W ork and Daily Habits, W alks with M a rx  to H am pstead Heath, 
London, The Friendship o f  Engels and M arx, Frederick Engels, Speech at 
the Graveside o f  Karl M arx  and The First London M a y Day, 1890.

C hapter II, Specimens o f  Victorian Prose and Poetry brings a certain 
num ber o f original literary texts, which were, however selected according 
to  political criteria, and they all tackle social problem s. T hus D ickens’s 
Oliver Twist and David Copperfield were suitable, Elizabeth Barret-Brow ning’s 
poem  The Cry o f  the Children, abou t the abused children forced to  work 
in factories, T hackeray’s social criticism and a few critical essays on British 
bourgeois culture and imperialism also satisfied the criteria.

C hapter III, The Guilded Age beyond the Ocean, presents num erous 
excerpts from  English and Am erican literature which were also selected 
according to the pattern: nothing favourable abou t England or A m erica, 
and social topics above all. H ere are some o f  the titles o f the passages: 
Karl M a rx  to Abraham Lincoln, M ark Twain and the American Imperialism.

C hapter IV, Imperialism, the Last Stage o f  Capitalism, presents m ainly 
tendentious passages, Lenin in London, Lenin on Imperialism, Wells visits 
Soviet Russia, Well's Second Visit to Russia, The Character o f  the English 
Empire Builders by G. B. Shaw and other texts by less know n writers who 
usually depict the hard  life o f poor people in England o r Am erica.

1 he fifth and final chapter contains passages by writers criticising the 
bourgeois system (e.g. Steinbeck, Caldwell), which are m eant to  create



a nasty picture o f  Am erica. The chapter also contains two passages by 
Soviet writers, Reply to a Questionaire Received fro m  an American M agazine 
by M axim  G orki and A Peace Appeal Anno 1950 by Ilya E hrenburg. Both 
passages express great criticism o f the A m erican political system.

3.2.3.2. Teaching English against the background o f Polish everyday life 
and politics [ B a s t g e n  et a l  1957]

Baslgen, R ogóyska, Sm olska’s textbook Język  angielski fo r  the 8th  
class had  been in use since 1957 [ B a s t g e n  et a l. 1957]. This is however 
no t an  anthology full o f  literary excerpts but a m ore m odern  textbook 
with pattern  sections, reading texts and exercise sections. T he m ost in te­
resting case is the fact tha t it describes the reality o f  Polish life w ith few 
references to  England. Pictures present faces o f Polish cars, a calendar in 
Polish, a Polish classroom  and street (architecture). A  few passages p re­
sent an  English family, the Browns where the father is a plum ber and the 
m o th er a salesw om an in a departm ent store, a w orking class fam ily 
according to the idea o f com m unism. T he family consists o f  the parents, 
a grandm other, and five children who live in tw o com fortable room s in 
England, a  situation which was typical o f Poland in the 1950s ra ther than  
o f England. O ther passages, however, are universal; they describe every­
day routine in Poland. “We buy food at a co-operative store” , “ W orking 
m en and wom en often take their m eals in canteens” [ B a s t g e n  et a l. 
1957: 80].

T he passage abou t city traffic describes the traffic in W arsaw , Life  in 
the country passage introduces M r Socha a Polish peasant who lives in 
a village near K łodzko and is a m em ber o f a producers co-operative, where 
all o f  the m em bers work collectively. A t the Repair Shop, a reading passage 
which introduces a skilled mechanic, M r Zych. F ran k , who comes to  the 
repair shop, greets M r Zych with the words: “ Good morning, M r Zych. 
How are you today?" (Ibid.: 108), the second phrase being m ore typical o f 
a British environm ent than  a Polish one.

Y ou can also find a passage devoted to  a Polish holiday, T he D ay o f 
the L iberation o f W arsaw. A t the school cerem ony, children recite the 
following poem: “They clapped their hands when he recited w ith deep 
feeling the following lines:

‘C om rade’ is the word tha t m akes you welcome,
T o w hatever race you do  belong,
Black or white or yellow — you are welcome,
I f  your heart is full o f  our song” (Ibid.: 122).



The official line o f the Polish state at th a t tim e is present everywhere 
in the book. T he report on M ay-D ay in W arsaw, the M ay-D ay procession, 
the city full o f  flags and banners, slogans: “ Long life Socialism!, Let us 
all jo in  in the fight for peace!, Peace! Peace!” these elements represent 
Polish culture o f tha t period through the English language. N o w onder 
these passages sound non -  English as they describe a foreign environm ent. 
T he Some Good News passage describes the joy of M r Brown, a shockworker, 
when he receives some extra m oney as a bonus, a typical socialist routine. 
A nother passage presents Polish graduates “ in a village on the V istu la” 
after the final school exam inations, then Tom  goes to  M ielno for his 
holidays and also visits Szczecin and its harbour. “T he R escue” passage 
describes a flood in a small Polish tow n with the com m ent “ we m ust 
regulate all our rivers” , which was propagated by the socialist state at tha t 
time. Tom  receives a special prize, a free ticket to  Cracow , and the reading 
passage describes W arsaw  and the country’s achievements in rebuilding the 
capital city. T om  is impressed by the Palace o f C ulture, the W -Z R oad 
and other new districts, in Cracow by N ow a H uta , the largest foundry  in 
Poland, which was built by youth brigades.

3.2.3.3. Nauka angielskiego -  a textbook with greater emphasis 
on English culture

T he last o f  the Polish textbooks published in the 1950s, which is to  be 
discussed in this paper is N auka angielskiego by Prejbisz, Siwicka, Sm ólska 
and Helsztynski [ P r e j b i s z  et a l. 1958]. It had been in use since 1952, 
but the revised edition o f 1958 includes m ore explicit cultural elements.

T he m ain  characters o f  the textbook do live in England, bu t on the 
o ther hand, there are a lot o f connections with Poland. T hus, you can 
learn th a t schools in the People’s Republic o f Poland are open to  all 
children, a picture presenting a country house is an  im age o f a  typically 
Polish country  house. A n n ’s father is a shockw orker w orking in a m ine, 
A n n ’s m other works in a co-operative store. The picture on page 40 
presents the family at hom e, but the father is no t sitting by a fireplace 
like in England, bu t in front o f a window. A short passage on page 43 
describes the daily routine o f a family. They have breakfast in the m orning, 
d inner in the afternoon and supper in the evening -  a typical arrangem ent 
o f m eals in Poland ra ther than  in England.



3.2.4. The “socialist” character of East German textbooks in the 1980s

In spite o f the political changes since the 1950s, textbooks published in 
the G .D .R . preserve their “socialist” character, even in the 1980s. Modern  
English 1 fo r  teacher students [G raustein 1983] and Modern English fo r  
teacher students 4 [ Be h r e n d  1983] present both  Anglo-Saxon culture and 
cultural knowledge o f East Germ any. G erm an learners get acquainted with 
the English speaking world from the viewpoint o f  the socialist state. All 
links between the working class and com m unist ideas are em phasised. 
Learners m ight get the impression that Britain o r the U .S.A . are countries 
where the idea o f com m unism  is as popular as in their country.

R eading sections present excerpts from  The M orning Star, a com m unist 
new spaper in England, and passages devoted to  social criticism o f Britain 
or Am erica. W hile discussing the school system in Britain and the U.S.A. 
a com parison is m ade to  the East G erm an school system, with criticism 
o f the former. ‘It is not, in o ther words, the quality o f  their education 
which gets public schoolboys into Oxford and Cam bridge and helps them 
to become im portan t people in government, business and the professions; 
it is m ore the fact tha t they come from  socio-econom ic élite and the 
“oldschool tie” m akes it easy for them to find a place in top  circles’ 
[ G r a u s t e i n  1983: 113]. Both textbooks include a large num ber o f 
cultural elements referring to  Britain or America (e.g. customs, the description 
o f  an English house, teenage m arriage problem s, shopping and travelling 
in Britain, excerpts from native English novelists) but the pictures o f the 
western world shown by both  textbooks are like those seen in a distorting 
m irror. It is a typical example o f  fact m anipulation for political purposes. 
The textbooks do  not say anything untrue, but they throw  light only on 
the disadvantages o f life in England, the U .S.A . o r South Africa, stressing 
only one sphere o f  life there; social inequality, poverty racial discrim ination 
and the troubles o f everyday life.

3.2.5. Why was politics connected with teaching English?

There are at least two reasons for m ixing tw o entirely different spheres 
o f  life like teaching a foreign language and politics. The first one is 
identified as the au th o r’s interest in raising young people to be good 
citizens, who should subordinate their lives to the benefit o f  their hom eland. 
I he o ther reason is m ore pragm atic. In the textbook m arket, a book which 
reflects the politics o f the day and pleases the censors, m ay be favoured



and thus published in a larger edition and m ade m ore popu lar than  others. 
F o r the books published under the Stalinist regime, however, those “special” 
them es were the only possible ones which would obtain  perm ission for the 
teaching o f  the language o f “ the enemies” .

3.2.6. The linguistic evaluation of the above discussed textbooks

From  the point of view o f discourse analysis the above m entioned 
books lack examples o f typical, everyday conversational register o f  English, 
being dom inated by stiff, bookish and form al language which is quite often 
em bedded in the culture o f a non-native au thor. T he au thors did no t 
present m aterial which enabled students to  practise the linguistic skill o f 
speaking and it is very hard  to trace on  an implicit level, any culturally 
typical English speech acts o r o ther discourse patterns.

3.3. The cultural content of target language based textbooks

This kind o f  textbooks is represented in this paper by Sm ólska and 
Z aw adzka’s set o f  textbooks which have been in use in Poland for at least 
th irty  years. Tw o editions o f these books will be com pared, the first one 
being published in the early 1970s and the second being the revised version 
o f  the 1980s.

3.3.1. General characteristics of Smôlska-Zawadzka’s set of textbooks

Both sets o f  textbooks favour British English, by using the British 
standard  variety o f  English in spelling, syntax, vocabulary, idiom s, and 
suggested pronunciation. They are also the first kind o f textbooks discussed 
here which include examples o f culture specific discourse tracable on an 
implicit level. The explicit content o f reading passages, especially conversations 
and pattern  sections in the first form  textbook hovers over the British 
world in the second edition [ Z a w a d z k a  1980] and both  British and 
Am erican life in the first edition [ S m ó l s k a ,  Z a w a d z k a  1972].



3.3.2. Family life and everyday routine in the target language oriented
textbooks (the explicit level)

In  a direct way learners become acquainted with a typical English 
family, the W ilsons, where the father is a doctor, the m other a housewife, 
the children arc pupils o r students. Learners read abou t a typical English 
detached house with a flower garden at the fron t o f  the house and 
a vegetable plot a t the back. T he W ilsons have got a British car, an  A ustin 
and like the m ajority  o f British people, they keep pets, a dog and a cat. 
D r W ilson works in his private surgery in his house, which m ay have been 
surprising for Polish learners o f th a t period, when all people should have 
w orked for the state.

T he average day o f the English family differs from  a typical Polish 
everyday routine. Susan and Peter go to school later than  Polish children, 
they have a lunch break and come back from  school later than  in Poland. 
T he W ilsons do no t read the time using the tw enty-four-hour clock as in 
Poland; they prefer the twelve-hour one.

P eter W ilson attends G reen G ram m ar School for boys, Susan attends 
a G ram m ar School for girls. The W ilsons spend their holidays as typical 
English people do at the seaside, in Scotland o r abroad. C hildren go to 
a cam p or on a walking to u r with the school teacher and spend some time 
a t a relatives house in the country  [ S m ó l s k a ,  Z a w a d z k a  1972].

T he revised version [ Z a w a d z k a  1980] o f the same textbook introduces, 
besides the above m entioned cultural elements, some new ones connected 
with the source (Polish) and target (English) languages. Each unit includes 
a R ead It Yourself section presenting a short note taken from  everyday 
life. There are such entries as: House fo r  Sale. N o parking. N o Dogs 
Allowed. Keep o f f  the grass. Y ou can also find parts o f advertisem ents or 
press cuttings: K ellogg’s Cornflakes. Uncle Ben’s rice. A n Inv itation  to 
a party. A school report and a Foyles receipt, besides the B.B.C. TV 
program m e excerpt.

R eading passages o f the 1980 edition tend to  enlarge the learner’s 
knowledge o f British everyday life, by inserting a few m ore subjects such 
as: the issue o f English com m uters travelling to work in large cities, British 
and Am erican food, the Intercity train  system, popular films and TV series, 
such as A Bridge Too Far, S tarsky and Hutch  and The P ink Panther. There 
are also new texts abou t pop-groups or singers like: ABBA, The Beatles, 
Sailor, E lton John. And finally one reading passage is devoted to the 
typical British custom  o f  keeping pets.

T he second year textbook [ S m ó l s k a ,  Z a w a d z k a  1973] also provides 
learners with a good deal o f cultural inform ation on an explicit level. It



m ostly concerns British culture, and an average learner can learn m uch 
ab o u t English railway stations and even the function o f porters who carry 
people’s luggage, which was still popular in the 1960s and early 1970s; 
abou t travelling on a bus in L ondon and the food th a t the British prefer: 
roast beef with vegetables, cheese, biscuits and black coffee to  drink. The 
pictures in the book show English tea bags, envelopes and stamps.

R eading passages give m uch knowledge about: L ondon, G uy Faw kes 
D ay, children’s new spaper rounds, the emergency num ber 999, the University 
o f C am bridge, the W est End shops and departm ent stores, L ondon traffic, 
family doctors, youth clubs in Britain, school exams, L ondon m useum s and 
galleries, the F lying Scotsm an express tra in , E d inburgh  and Scotland, 
booksops in Britain and the attitude o f the British tow ards sports.

T he revised version o f textbook for the second class [ Z a w a d z k a  1983] 
introduces even m ore explicit cultural elements. I t contains a no te on the 
new British M onetary  system, with illustrations o f the new coins, new 
reading passages about Cornwall, m aking tea, buying stam ps, Wales, H enry 
V III, pop music, pop groups and singers, sales and jum ble sales, the British 
school system, films and theatre productions.

T he third year textbook [ S m ó l s k a  1977] includes reading texts which 
describe both  Britain and America. There are passages ab o u t tennis m atches 
at W im bledon, Coventry, New Y ork, H am pton C ourt, the fam ous Engliches 
pain ters, H olbein  and Van D yke, D uke E llington, E dgar A llan Poe, 
Lincoln, the T itanic and Sir Francis Chichester. O ther sections o f the book 
m ake references to Sir Ihom as M ore, K ing Charles I, U.S. presidents 
Lincoln and K ennedy. There are two excerpts from  Three M en on the 
Bum m el by Jerom e K. Jerom e, and George M ikes’s How to Unite nations.

1 he fourth  class textbook begins with passages discussing the typically 
British phenom enon o f teenagers leaving hom e and going their own way. 
By stressing tha t fact so strongly, the au thors betray tha t such problem s 
do  not occur in Poland, being typical for W estern E uropean and A m erican 
youth.

F u rth er on, learners are taught how to write a letter o f application  and 
are acquainted with some specimens o f English literature. These include: 
the fam ous novel by IL  G. Welles The War o f  the Worlds and its radio 
production by O rson Welles, Dangerous Corner by J. B. Priestley, w ith an 
excerpt from  the play being included in the Supplem entary R eading Section 
together with excerpts from  D ickens’ -  David Copperfield, Lewis C arro l’s
— Alice in Wonderland, G. B. Shaw ’s — The Devil's Disciple. T here are also 
some other problems concerning Britain, like immigration and the development 
o f  children’s literature since the time o f Queen Victoria.

In the later version o f the textbook [ S m ó l s k a  1978] references are 
m ade to: Prince Philip, A nn Boleyn and the B rontë sisters. T he reading



sections include excerpts from Romeo and Juliet, The Hollow  by A gatha 
Christie, Pygmalion  by G. B. Shaw, David Copperfield by Dickens.

O ther non-literary passages provide inform ation concerning Britain or 
Am erica. Gambling fo r  Fun discusses the problem  o f gam bling in Britain, 
W omen's L ib  inform s learners abou t w om en’s struggle for the recognition 
o f their rights in Britain and Am erica. The Story o f  Concord tells abou t 
a jo in t A nglo-French venture, a supersonic airliner, and The Bermuda  
Triangle M ystery  discusses the world -  known phenom enon o f vanishing 
planes and ships in the Berm uda area. Besides, you can find a m odel o f 
an  English letter o f  application and a transcrip t o f the first conversation 
on the M oon and press cuttings from the Daily Telegraph and the Times 
o f  India.

3.3.3. Information about America

M ost inform ation abou t the U .S.A . is included in the third and fourth  
class textbooks. One o f the m ain characters, Philip, goes to  the U .S.A . on 
a family visit and sends letters to his girl -  friend describing A m erican life 
[ S m ó l s k a ,  Z a w a d z k a  1973b]. T he journey to A m erica and further 
rem arks abou t the U.S.A. are presented through three reading passages. 
T he first to  W ashington D . C., the o ther one to New Y ork City, fu rther 
postcards and letters from other parts o f Am erica, W ashington D . C., 
C alifornia, San Francisco, Texas, Chicago, N iagara Falls, Pennsylvania and 
o ther regions.

3.3.4. References to Poland

In the 1980 edition of the first class textbook [ Z a w a d z k a  1980] the 
au th o r m ade references to  Polish life. Especially in the exercise section 
learners are supposed to recognize in the pictures some people from  Polish 
public  life: M . Skłodow ska-C urie , M . H erm aszew ski, К . Penderecki, 
W. Rutkiewicz, S. Zasada, W. Ochm an, Cz. Lang, M . Rodowicz, W. K o ­
zakiewicz and two foreigners who were well know n in Poland in the 1980s:
B. Borg and N. Lauda. There are illustrations presenting Polish, R ussian 
and French books or newspapers.

T he third year textbooks [ S m ó l s k a ,  Z a w a d z k a  1973b; S m ó l s k a  
1977] include m ore references to  Poland in com parison  to  the above 
m entioned ones. T he Pattern Practice section contains sentences in the



Passive Voice discussing what is produced in Poland. One o f  the m ain 
characters o f  the book, Christine, is a Polish girl. By m aking her the young 
W ilsons’ friend the au tho r easily introduces the possibility o f  m aking 
references to  Poland. T hus R obert, Joan , D o ra  and Paul have the o p p o r­
tunity  o f going to  a concert a t the Polish C ultural Institu te , and getting 
a lot o f  inform ation abou t Poland. Poland is m entioned in the textbook 
every time Christine comes to  the Wilsons and finally when D o ra  thinks 
ab o u t going to  Poland to  teach English a t a U N ESC O  Cam p. The au thors 
accurately showed the a ttitude o f young British people tow ards Poland at 
th a t time: curiosity and very limited knowledge abou t the country  and its 
culture. C onsequently, by showing the clash o f two cultures the au thors 
[ S m ó l s k a ,  Z a w a d z k a  1973b] enlarge the Poles’ knowledge o f the 
British.

The new edition [ S m ó l s k a  1977] also includes some passages based 
on Polish life. T he Asking the Way section is based on the street m ap  of 
W arsaw , a reading text about road accidents refers to  experim ents conducted 
by the Polish weekly m agazine M otor. There are two sections devoted to 
the Polish C ultural Institu te in L ondon, inform ing Poles abou t the cultural 
representation in England.

I f  we try to  find some references to Poland and other countries in 
Sm ólska, Z a w a d z k a  [1973b] we can find a poster inviting tourists to 
Poland within the picture of an  English travel agency, an English translation 
o f a passage from  a Polish daily Życie Warszawy abou t Russian cosm onauts 
who had conquered space, and an English version o f  an  advertisem ent for 
Poland.

3.3.5. Multicultural elements

T he fourth  class textbooks include some m ulticultural sections, which 
prom ote no t one but several cultures: English, A m erican, Polish, French, 
R ussian and others. T he earlier version o f S m ó l s k a ,  Z a w a d z k a  
[1973c] includes two letters from  A m erican and a passage abou t apartheid 
in South Africa. References are m ade to  well know n scientists: R utheford  
and Sklodow ska-Curie. Besides, there are photographs o f pictures painted 
by fam ous English and A m erican painters; W. T u rn er, J. C onstab le, 
A. W eyth and T. G ainsborough.

T he later version [ S m ó l s k a  1978] refers to  M . Curie, E. Hemingway, 
T . Edison, Prince Philip, the W right brothers, Joan  o f Arc, V. Tereshkova, 
G utenberg, Dostoievski, Z im m erm an. Besides Britain and Am erica o ther 
countries are m entioned: H aiti, Tahiti and Cyprus. The Dialogue Practice



and Oral Drill sections seem universal, with no special references to  any 
cultures or countries. The events discussed there could take place anywhere 
in the world.

3.3.6. Linguistic cultural elements in target language oriented textbooks

Besides all the cultural references above, classified as explicit ones, 
you can also find a certain num ber o f gram m atical structures and lexical 
item s characteristic o f  A nglo-Saxon culture, which m ay be trea ted  as 
explicit cultural elements. Their classification as the explicit ones in m y 
opinion is based on the authors attitude tow ards presenting and explai­
ning them in their textbooks. All o f them  are awave o f the fact that 
certain gram m atical constructions or words are typical only o f the E n ­
glish culture and explicitly explain their m eaning, usage and give typical 
examples.

Using the article system, expressing various time related actions by 
m eans o f  English tenses, contracted form s in colloquial speech, m aking 
questions by inversion, o r tag questions are a few examples o r characteristic 
cultural hints included in Sm olska-Zaw adzka’s sets o f  textbooks. H ere are 
o ther instances o f linguistically -  cultural phenom ena: the usage o f I'm  
sure... with no English equivalent for the Polish że, phrases there is, there 
are, which are fairly difficult for Polish learners, the com parison o f  word 
order in Polish and English, the single negation system in English, suggestions 
m ade by m eans o f questions, the sequence o f tenses, conditionals and 
idiom s to  nam e a few examples o f tha t kind. All these linguistic elements 
betray the way o f  perceiving reality by native speakers o f  English and help 
foreigners better understand their culture.

3.3.7. Discourse patterns promoting implicitly English speech habits

Both versions o f  Smólska and Z aw adzka’s textbooks include a certain  
am ount o f discourse patterns which implicitly prom ote English speech 
habits. This m eans th a t one can distinguish a num ber o f utterances which 
reveal the English way o f form ulating thoughts, ra ther than  Polish. Below 
let m e discuss the following examples.



3.3.7.1. Exclamations and greetings

“T h a t’s their daughter. R ather pretty, isn’t she?
Oh, yes. Very p re tty” .

[ S m ó l s k a ,  Z a w a d z k a  1972: 16]

“ OA, how do  you do, M r Sm ith” .
(Ibid.: 17)

T he oh exclam ations at the beginning o f an utterance typical for the 
native speakers o f  English, rem ain untypical for non -  native speakers. F o r 
example Polish learners m ost often unconsciously miss the exclam ations and 
respond just e.g. Yes, very pretty  or How do you do M r Smith.
T hen greeting patterns: “A re you our new neighbour, sir?

Yes I am. M y nam e is Smith.
Oh, how do you do, M r Sm ith” .

(Ibid.: 17)

“ D r. W ilson: G ood m orning, M r Smith. How are you today?
M r Smith: G ood m orning, D r. Wilson. I ’m  very well, thank you, and you? 
D r. W ilson: I'm  fine, thanks”.

[ Z a w a d z k a  1982: 103]

T he above presented although used by millions o f native and non-native 
speakers have their origin in English culture, and are usually learnt by 
heart by the non-native ones, according to the sociolinguisitc rules.

3.3.7.2. Addressing people in English

“Teacher: Peter Wilson.
Peter: Yes, sirl”
[ S m ó l s k a ,  Z a w a d z k a  1972: 30]

“H ow  m any patients are there in the waiting-room , M iss Green! 
Five, Dr. Wilson.”

(Ibid.: 86)

“ Excuse me, is this the platform  for the 2.30 for Glasgow?
Yes, madam, it is?”

[ S m ó l s k a ,  Z a w a d z k a  1973a: 12]



“ Prof. D uda: By the way, are my slides ready?
M adge: I ’m no t sure, but Christine will know. I ’ll tell her to  ring you as 
soon as she comes.
Prof. D uda: T hank  you. G oodbye.
M adge: G oodbye, Professor Duda".

(Ibid.: 15)

It is the typical way o f addressing people by m eans o f  adding sir or madam, 
new for Polish learners. A lthough we can find com parable structures in 
Polish: tak proszę pana/pani, they are no t used as often as the English 
ones. Furtherm ore, the English m anner o f speaking requires addressing by 
surnam e like e.g. G oodbye, Professor Duda. Polish way o f  addressing 
people by one’s surnam e m ay be treated as impolite. As far as addressing 
people is concerned the au thors acquaint Polish learners with abbreviations 
M r, M rs, Miss. They are noticeable in num erous discourse patterns remaining 
untypical for Poles.

3.3.7.3. Hesitation like speech manner

A nother English speech m anner requires the use o f such expressions as: 
I ’m  afraid, I  suppose, I  think, which create the effect o f hesitation.
“T heir garden is very pleasant, too.
But ra ther small, I  suppose?
Well, it certainly isn’t big” .
[ S m ó l s k a ,  Z a w a d z k a  1972: 17 o r Z a w a d z k a  1982: 19]

“ W hat abou t your roses, M rs Smith? A re they doing well?
N ot too well, I ’m  afraid".

[ S m ó l s k a ,  Z a w a d z k a  1972: 179]

“ /  think I ’ll go and see M rs Smith ton igh t” .
(Ibid.: 82)

“ Will you go to D o ra ’s party  next Saturday Alice?
I'm  afraid  I w on’t ” .

(Ibid.: 93)

This sort o f expressions seems a little artificial, for Polish learners. Thus, 
Polish speakers o f English quite often forget abou t this speech m anner 
which does no t exist in their native language.



3.3.7.4. Other discourse patterns which need some additional teacher’s 
explanations on the cultural basis

“D ad.
Yes, Peter” .
[ S m ó l s k a ,  Z a w a d z k a  1972: 59]

English speakers use this word for response in the place o f Polish słucham  
“ But, look here: what are you holding behind your back? Show me. Here 

you are, M um ” .
(Ibid.: 122)

“ M rs Adams: M ilk and sugar George.
George: Yes, please. Two spoonfuls o f sugar” .

[ Z a w a d z k a  1983: 48]

“ M rs Adams: Have some more roast b ee f  George.
George: No, thank you. I really couldn’t ” .

(Ibid.: 125)

“M r Adam s: Can I  speak to M r Jones, please?
Voice on the phone: Speaking.
M r Adams: This is Edw ard A dam s speaking. G ood m orning, M r Jones” .

[ Z a w a d z k a  1983: 112]

“I t ’s  Robert's birthday next week, Susan. We m ust buy him a present” .
[ Z a w a d z k a  1982: 173]

“ D r. W ilson: H ere’s our bus, Peter.
Bus C onductor: H urry  on, please.
Peter: L et’s go on top, Dad!
D r. W: G ood.
Bus C onductor: Fares, please.
D r. W.: Tw o sixes...”
[ S m ó l s k a ,  Z a w a d z k a  1973a: 27 or Z a w a d z k a  1983: 22]

“Policem an: C an I have your driving licence, please?
M an: Good lord. W hat have I done now?”

[ S m ó l s k a  1977: 234]



T he above presented discourse patterns need com m ents on the cul­
tural basis. Phrases: Here you are, No, thank you, Yes, please, are all 
connected with offers, acceptance or refusals. They are typical for the 
English cultural trad ition  o f politeness and are usually accepted by n o n ­
native speakers from  different countries, as just ready linguistic patterns. 
A nother dialogue presents patterns typical for phone conversations: Can 
I  speak to ..., Speaking  which are to  be taken  over by learners. T he 
discourse pattern  which m entions birthday presents needs explanations 
referring to the trad itions o f birthday celebrations in England in con trast 
to  nam edays in the Slavic countries. G oing on top  o f the bus m ay seem 
m isleading and strange for Poles as there are no double decked buses. 
Good lord, beside M y  God  or Oh, God  functions as an  exclam ation 
expressing surprise.

The au thors, Smólska and Z aw adzka were aw are o f the necessity of 
com m enting on the background o f certain discourse patterns. T herefore 
they included explanations o f certain phrases: “ If  you do  no t w ant any 
sugar, you can say: ‘M ilk  please, No, sugar'. I f  you do n o t w ant any m ilk, 
you can say: lN o m ilk '"  [ Z a w a d z k a  1983: 48].

3.3.7.5. Culturally rooted patterns o f written discourse

These patterns can be found m ostly in the letter w riting sections.
“Dear B etty,
I  have ju s t this moment received your letter and am writing at once to tell 
you that..."
" Dear M r Robinson,
Thank you so much fo r  answering m y letter so quickly..."
“ /  look forw ard to hearing fro m  you  (or seeing you) soon.

Yours sincerely,
M arek"

“Please give m y regards to your fa ther (or: m y best wishes to John, or: m y  
love to B etty)

Yours,
Robert"

[ Z a w a d z k a  1983: 139]

T he above propagated style o f  letters originated within the English 
culture and is being taken up by learners o f o ther cultures, as a m ust if 
they w ant to  correspond in English.



3.4. Are culture -  free textbooks really devoid of cultural elements?
(New Concept English)

T he New Concept English by L. G . A lexander [ A l e x a n d e r  1967a, b, 
c, d,] belongs to  the kind o f textbooks designed as no t to  favour any 
cultures. T he au tho r favours culture -  free textbooks for learning foreign 
languages, and if a culture is needed, the best solution is a separate culture 
course. Nevertheless, in my opinion a close look at the contents o f his four 
textbooks reveals the inclusion o f a certain am ount o f cultural elements.

3.4.1. Explicit elements of British culture in New Concept English

First Things First [ A l e x a n d e r  1967a] comprises a lot o f situational 
patterns which can be placed anywhere, but certain hints show th a t the 
English culture is prom oted by the author. The textbook (as well as three 
others) uses English variety o f language as far as spelling, vocabulary and 
pronuncia tion  on accom panying cassettes. T he illustrations to the first 
in troductory  dialogues contain a picture o f  a teacher, a British teacher 
wearing a typical hat, a car -  a British M ini -  A ustin and a house, 
a typical example o f  British architecture. A  few pages further there are 
pictures o f cars, all west E uropean models. There is also a picture of 
a policem an and it is a British bobby. The picture o f  a bus presents 
a London double-decker, there arc illustrations presenting The Times , the 
typical English fireplace and even a British registration num ber on a car 
L F Z  312 G . T he nam es and pictures o f the shops also favour English 
culture, as their nam es are typical for Britain: S ta tioner’s, G reengrocer’s, 
B arber’s, B aker’s, T obacconist’s. On the letter envelope you can see an 
address: “ M r Hall, 83 Bridge Street”, a typical way o f addressing letters 
in English. Besides there are English names. “Tim , Peggy, M rs Brown, 
Jackson, W hite, R ichards, Smith, W ood” and even a picture o f  an  English 
sign “ Anyone who leaves litter in these woods will be prosecu ted".

The second part o f the New C oncept English also presents lots of 
cultural elements. One o f the first units teaches correct English word order, 
ano ther letter -  writing in English. There are also explicit pointers which 
give the book an English flavour. A letter received by a person in one of 
the passages is a letter from A ustralia to  Britain, a M r Scot has a garage 
in Silbury, when m oney is discussed it is pounds, a retired person bought 
a house in England. Foreigners visit L ondon, the river in the park  is called 
Wayle, the swimming cham pionships are held in the English C hannel, the



police in the picture are represented by a British policem an, a fam ous clock 
described in one o f the passages is Big Ben which can be heard all over 
the world through the B.B.C. W orld Service. T here are passages abou t an 
English schoolboy who played tru an t, a group o f actors cam ping in the 
woods and a strict sheriff, and G reat Exhibition o f 1851 in England.

T he th ird  part o f New Concept English [ A l e x a n d e r  1967c] can as 
well hardly be classified as a no-culture prom oting textbook either. Lots 
o f reading passages prom ote English culture explicitly, N o. 1 -  abou t 
a pum a at large, its ac tion  is set in E ngland, N o. 4 -  A lf  Bloggs, 
a dustm an, is British, N o. 6 describes a shop burglary in the centre o f 
L ondon. N o. 10 describe the tragedy o f the British liner The Titanic, 
N o. 14 introduces a historical figure, Sir John  H aw kw ood, and the origins 
o f taking protection m oney. N o. 20 describes the first flights across the 
English C hannel (even the geographical nam e prom otes British culture, on 
the C ontinent it is called La M anche), No. 21 gives the historical background 
o f boxing, a sport which originated in Britain. N o. 25 is devoted to  the 
C utty Sark, one o f the m ost fam ous English ships o f the 19th century, and 
N o. 30 is a ghost story the action o f which takes place in England.

3.4.2. Explicit multicultural elements in New Concept English

A lexander sometimes sets the action o f his reading passages in non
-  English speaking countries. In  Practice and Progress [ A l e x a n d e r  
1967b] he writes abou t a young m an from  Teheran, a Polish volcano 
specialist with the unfortunate non-Polish sounding nam e H u ro n  T azzif 
(changed by the Polish publisher into H enryk T om anek), the historical 
background o f the Brazilian capital city Brasilia, F rance’s noble gift for 
Am erica, the Statue o f Liberty, and some Japanese traditions. T o  m ake 
his tex tbook  m ore lively the uses a special trick, by in troducing  the 
fictitious country  o f Escalopia and a non-existent Radical Progressive Party.

In the third part o f  New Concept English [ A l e x a n d e r  1967c] there 
are also some passages connected with foreign (non-British) cultures. N o. 7 
presents a civil defence in C anada, the next one a fam ous m onastery  o f 
St. Bernard Pass in Switzerland. N o. 12 describes the conditions o f life on 
a C aribbean Island, N o. 17 explains to  the readers the origins o f the 
V errazano Bridge in New Y ork, No. 23 discusses food preferences of 
various nations and N o. 29 the sense o f hum our. The action in passage 
33 is set in a suburb o f Sidney but N o. 36 refers to  G erm any. In passage 
42 the au th o r writes abou t caves in F rance and in N o. 45 ab o u t an 
Am erican family from  South D akota .



3.4.3. Linguistic cultural elements in New Concept English

It is really impossible to present in this paper all the cultural elements 
on the syntactic or lexical level, as A lexander saturated alm ost every 
sentence o f  his reading sections and exercises with structures characteristic 
o f  British English. T he list o f  examples taken from  all New Concept English 
coursebooks m ight reach far beyond the scope o f  this paper.

3.4.4. New Concept English as a British culture oriented course

In  m y opinion the course is a British cu lture oriented one, while 
discussing even universal m atters alm ost every passage is connected with 
England, with a few exceptional references to  foreign cultures. Below are 
a few examples from Fluency in English [ A l e x a n d e r  1967d] to  support 
this thesis. W hile discussing history, a passage is illustrated with a picture 
taken  in a British m useum , a passage on spiders m entions a scientific 
census o f spiders in an English grass field. D isturbances during a football 
m atch  are illustrated  with a picture taken in E ngland w ith a B ritish 
policem an in it. One o f the rem aining passages m entions the English king 
Alfred the G reat, another Oxford and its industrial problem s, and others 
H M S Challenger and V ictorian habits. You cannot fail to  notice th a t there 
are some photographs presenting others countries; Russia, A rab  countries 
the U.S.A. Sweden o r M alawi.

3.4.5. Discourse patterns reflecting the English speed habits 
in New Concept English

T he New Concept English presents beside a large num ber o f explicit 
cu ltural elements, discourse patterns characteristic o f  English culture. These 
structures need additional explanations for teachers in o rder to  enable 
learns to  use the language in a way closer to  tha t used by native speakers.

З.4.5.1. Greetings

“ M r Blake: Alice, this is H ans. He is G erm an. 
H ans: How do you do?



M r Blake: A nd this is Britt. She is Swedish.
Britt: How do you do?"

[ A l e x a n d e r  1967a: 5]

“ M r Ford: G ood afternoon, M rs Davies.
M rs Davis: G ood afternoon, M r Ford.
M r Ford: How are you today?
M rs Davis: I ’m  very well, thank you. A nd  you?
M r F ord : I ’m  fine , thanks.
M r Ford: How is M r  Davis?
M rs Davis: H e's fin e  thanks.
How is M rs Ford?
M r F ord  ; S h e’s very well, too, M rs Davis.
M r F ord: G oodbye, M r Davis. Nice to see you.
M rs Davis: Nice to see you too, M r Ford. G oodbye” .

(Ibid.: 9)

T he above presented examples o f greeting people are deeply rooted in 
the English culture. T he Polish way o f greeting being different, Polish 
learners tend to  m ix up the two superficially sim ilar phrases: How do you  
do? and How are you? Thus, it is necessary for a teacher to  explain to 
learners th a t greeting and responding to  greetings in English needs the 
acquisition o f ready discourse patterns, with slight individual variations. 
The English while saying How are you? do not m ean to  initiate a conversation 
o f  one’s failures and successes but expect a polite typical answer, Fine, 
thanks o r a t least N ot too bad. It is also custom ary for English native 
speakers to  round off the greeting exchange with a phrase like Nice too 
see you.

3.4.5.2. Addressing people

“Teachcr: Tim!
Tim: Yes, sir?
Teacher: Is this your shirt?
Tim: Yes, sir".

[ A l e x a n d e r  1967a: 11]

“M r Jackson: Com e and m eet our employees, M r Richards. 
M r R ichards: T hank  you, M r Jackson” .



As was m entioned in the discussion o f  target language oriented textbooks, 
all these addressing form s rem ain typical for the English speaking countries 
culture and cannot be expected to  be acquired by foreign speakers w ithout 
teachers explanations on the cultural basis.

3.4.5.3. Acceptances and refusals

“ D o  you w ant a pad?
Yes, please. [...]”
“ D o  you w ant one?
N o, thank you".
[ A l e x a n d e r  1967a: 59]

Yes, please and No, thank you  phrases are the typical discourse patterns 
reflecting the English polite way o f accepting and refusing. T he way 
o f  refusing  in E nglish is d ifferen t from  the  Polish one w here Poles 
usually do  no t uses no before the thank you  -  dziękuję phrase. In  English 
how ever using thank you , when no t preceded by no, m igh t signify 
acceptance.

3.4.5.4. Hesitation phrases

“ C an you get a pair [of shoes] for m e please?
I ’m  afraid  tha t I can ’t ” .

[ A l e x a n d e r  1967a: 77]

“Ted: I ’m  sorry, Pat. I ’m  afraid tha t I can’t get up.
P at ; I  think tha t the docto r had better see you. I ’ll telephone D r C arte r” .

(Ibid.: 101)

“H arry: H ow  was the exam ination, Dick?
Dick: N o t too  bad. I  think I passed in English and M athem atics.
H arry: [...] I  hope I haven’t failed.
H arry: Perhaps we d id n ’t do  too badly” .

(Ibid.: 105)

“ I suppose he m ust be ill” .
“Suppose he’s no t at hom e” .

[ A l e x a n d e r  1967: 25]



Frequent use o f such phrases as: I  hope, I ’m  afraid, I  think, perhaps, 
reflect another culturally rooted m anner o f speech particu lar to  the English 
language. A good deal o f  these examples were presented and discussed 
am ong the discourse patterns used by the au thors o f the target language 
based textbooks.

3.5. Multiculturally based textbooks

A nother kind o f textbook uses m ulticulturally oriented passages or 
dialogues helping to  teach so called “ international English” . T o  examplify 
this kind o f book, I will discuss two textbook sets, Blueprint [ A b b s  and 
F r e e b a i r n  1990, 1991, 1989] used by secondary schools in Poland and 
M aking Waves [ H u x l e y  1992; L o a d e r ,  W i l k i n s o n  1992; B r o a d h e a d ,  
L i g h t  1992] used at the level o f academic education in some higher 
education institutes.

3.5.1. The Blueprint series -  textbooks favouring British English

T he Blueprint series published by Longm an favours British English, 
although its subject -  m atter is no t strictly connected w ith Britain. In 
Blueprint One [ A b b s ,  F r e e b a i r n  1990] there are num erous explicit 
elements o f  English culture: typical English greetings, letter writing, levels 
o f  ability; very well, quite well no t very well, a little, no t a t all, English 
food, w eather and fam ous people, John  Cleese an actor and Princess 
D iana. There are sections devoted to  eating out, sm oking and com m uting 
to  work in Britain. One reading section is connected with history: it 
describes the situation o f some British children who had to  leave Britain 
in Septem ber 1939.

Blueprint Two [ A b b s ,  F r e e b a i r n  1991] provides learners w ith un i­
versal cultural inform ation on an explicit level. C ertain passages prom ote 
British culture, e.g. Leisure H abits in Britain, a chapter on Oxford where 
the old university tow n is seen through the eyes o f English people (both  
black and white) and a Brazilian girl, Isabel Santos, there is separate 
ch ap te r on  Sco tland  and the Edinburgh Festival, and  a section First 
Impressions, where Britain is described by an A m erican w om an and a J a ­
panese m an.

A slightly different a ttitude is represented by the third textbook in the 
series, Blueprint Intermediate [ A b b s ,  F r e e b a i r n  1989]. It is “ the least



in ternationally” based in com parison with the two earlier volumes. Y ou 
can hardly find any cultural hints which do  no t refer to  Britain or the 
U .S.A . The textbook begins with a chapter on private education, and 
presents E ton  schoolboys and their problem s, there are passages ab o u t the 
pop-singer C aptain  Sensible, an excerpt from a m odern  classic by Laurie 
Lee, passages on the developm ent o f  L o n d o n ’s D ocklands, S tra tfo rd - 
-upon-A von and a passage full o f  irony, How to be an alien, describing 
the behaviour o f English people. F u rther passages discuss the developm ent 
o f crafts in Britain, phone cards in payphones, and the M arlborough 
In ternational F ood  Festival. There are special sections developed to  litera­
ture, a brief sum m ary ,o f Shakespeare’s H amlet, biographies o f A gatha 
Christie and two A m erican writers M aya Angelou and C arson M cCullcrs. 
T here is also a short passage from A ngelou’s novel: Gather Together in 
M y  Name.

3.5.1.1. Explicit multicultural elements

O th er explicit cu ltu ra l elem ents refer to  various coun tries o f  the  
world. There are non-British nam es e.g. Jorge, pictures o f  fam ous people 
like M . Tyson, M . G orbatchev, M other Teresa, C. A cquino, S. G raf, 
P. H ogan and T . Cruise. The textbook teaches the vocabulary o f  n a tio ­
nality for m any countries from Europe to N orth  and South A m erica 
and Asia. References are m ade to  the Eiffel Tow er, the P rado  M useum , 
the G rea t W all, the Em pire States building, the T aj M ahal and the 
K rem lin. In the Jobs and Lifestyles  chapter, the book presents people 
who com e from  Am erica, Spain, Brazil, France, Ireland, P ortugal and 
England. In  the letter writing section you can find the letter o f  a Ja p a ­
nese girl to her Polish pen-pal. There is a reading passage presenting 
tw o places o f interest, Y ork in England and San D iego in the U .S.A . 
T he book provides inform ation abou t a R ussian ballerina o f the Bolshoi 
Ballet, and presents B arbados and F lo rida  as the ideal places for spen­
ding holidays. T here are photographs o f people representing A m erican 
cu lture, W hitney H ouston , G loria  E stefan, R ob  Lowe, M ichael F ox. 
O ther places o f interest m entioned o r described are Rio, Rom e, A u stra­
lia, China, B angkok, India, Japan  and H ong K ong. Finally, the book 
users can find passages explaining to  them how the A m ericans, British 
and French shop.

Lots o f cultural inform ation refers to other, non-A nglo-Saxon countries. 
One o f the m ain characters is Josh K um ar, a young m an from  Ind ia who 
gets a  job  as to u r guide in Europe, the learners m eet an A ustra lian  girl,



Lisa W ebb, and a Brazilian one, Larissa Severo. T here are also some 
foreign characters such as Takashi Takashim i from  Japan , H ans from  
G erm any, Billy K w an from H ong K ong, Louisa Ferrnandes from  Portugal 
and Inga Johansen from  Norw ay. Needles to  say, the au thors use the 
presence o f  such characters to provide inform ation on the countries they 
come from . P resentation o f foreign (non-English) cultures takes up m uch 
space in the textbook and is no t limited to foreign names. T here is an 
excerpt from a short story by A nttii Jalava abou t the problem s o f a F inish 
boy who em igrated from F inland to  Sweden.

A nother chapter is geographically centred in a French village. T here is 
a large picture o f a village street, and the press cutting below describe 
forest fires in France. Book user can also find a reading passage abou t 
R anjit, an Ind ian  girl who talks abou t her youth in England and her 
cultural alienation in British society.

F u rth er on book users can find some sections on H olland and the 
fam ous D utch painter Van Gogh, pictures o f foreign language books, the 
Russian daily Pravda and English-G erm an phrasebook. T he book also 
presents A ustralia, the Aborigines, Africa and Bolivia. There is also a press 
cutting, which suggests tha t Chinese will be the world language by the 
m iddle o f the next century. These references to  non-B ritish cultures create 
the im pression th a t the textbook does no t favour only British culture but 
all o ther ones equally. Foreign pupils whe use the textbook enjoy studying 
no t only abou t the English speaking world bu t also abou t their native 
countries.

Am erican culture is prom oted in A b b s ,  F r e e b a i r n  [1989] in tree 
sections. T he first one introduces an A m erican student who visits Britain. 
A m ong the pictures there is a photo  o f an  A m erican passport. A nother 
long passage describes New Y ork and other aspects o f  A m erican life. T he 
th ird  one is the afore — m entioned text abou t M aya Angelou and C arson 
M cCullers.

There are only two sections o f  the book which explicitly prom ote 
foreign culture. T he first one discusses Swedish table m anners in com parison 
to  British ones. T he other one is a cutting describing an accident on board 
o f a plane. The plane is on a flight to W arsaw. One o f the passengers o f 
Polish origin, M r Ivan K ow alski, becomes seriously ill, he has attack  o f 
asthm a, bu t gets help from a C anadian doctor. It is obviously a very 
encouraging element for Polish learners, to find a passage abou t Polish 
citizen in a textbook w ritten by non-Polish authors. A nd I think they will 
forgive the au thors for having given M r K ow alski the first nam e Ivan, 
which is o f  Slavic origin, but no t Polish.



3.5.1.2. Elements reflecting English cultural background on the level
of discourse analysis

T he Blueprint series presents a lot o f cultural pointers which can be 
found on the discourse analysis level. They can be arranged according to 
the functions they perform  in the discourse. However, they perform  sim ilar 
functions to  the ones present in already discussed textbooks, thus they do 
n o t need separate com m ent.

3.5.1.2.1. Greetings and ways of addressing people

“Good morning, everyone”, “Good afternoon, sir. Can I  help you?”, 
“Good evening ladies and gentlem en” , “Good night, Sam . N ight D ad”, 
“ Goodbye! Bye! See you on M onday”, “Have a nice evening! Thanks and  
the same to you. See you tomorrow”, “Hello, Jan. How are you? Fine, 
thanks. A n d  you?”

[ A b b s ,  F r e e b a i r n  1991: 5]

“ You're Laura Martinelli, aren't you? Oh, it's Professor M organ”.
(Ibid.: 98)

“ C LA R E: Ah! How do you do, M r Kumar? I'm  Clare Taylor. Nice to 
m eet you.

JO SH : How do you do?”
(Ibid.: 3)

3.5.1.2.2. Polite questions and answers, offering, accepting, refusing

“A: Can you speak French?
B: No, not at all./Yes, a little./Yes, but not very well.
W hat about you?
A: Yes, quite well./Yes, very w eir '.

[ A b b s ,  F r e e b a i r n  1990: 19]

“Excuse me , is there a post office near here?
Yes, there's one on the corner” .



“A: Would you like something to drink?
13: Yes, please.
A: What would you like?
B: I ’d  like/1 think I ’ll have coffee, please.
A: With m ilk and sugar?
B: No, thanks. Black, please, and no sugar".

(Ibid.: 100)

“ H ow  do  you feel now?
A bit dizzy, but nof too bad".

( • (Ibid.: 98)

З.5.1.2.З. Exclamation and hesitation words

“ Is this yours? Heavens, yes! T hanks” .
[ A b b s ,  F r e e b a i r n  1990: 67]

“ C LA R E: O.K., So is everything all right for M onday?
JO SH : Yes, fine. Oh, ju st one thing. H ow  m uch do I have to  know  abou t 

the city? [...]
JO SH : A h  , th a t’s good. D o things ever go w rong on these trips? 
C LA R E: Oh, yes, often. Y ou have to be quite resourceful!

[ A b b s ,  F r e e b a i r n  1991: 21]

BOB: Aah, it’s nice to  be back! [...]
BOB: Well, in m y opinion, there are too  m any program m es on fam ine and 

not enough action.
BOB: Look, the situation has been the same for years now.

[ A b b s ,  F r e e b a i r n  1991: 51]

I  think I  might give her a ring next week [...]
Goodness! W hen is she going back to Australia?

[ A b b s ,  F r e e b a i r n  1991: 66]

“Jane: Good heavens! Look at this! [...]”
[ A b b s ,  F r e e b a i r n  1991: 86]

LISA: Hi! I ’m Lisa, C lare’s niece. I’m from A ustralia.
JO SH : Yes, I can hear.
LISA: Come on! M y accent’s no t tha t strong” .

[ A b b s ,  F r e e b a i r n  1991: 87]



3.5.1.2.4. Shopping discourse patterns

Asking for things:
Have you got the latest Sim ply R ed  album?
Have you got any records by Sim ply Red?

-  Saying if things are not available:
I ’m  afraid we’ve sold out.
I ’m afraid it’s no t in stock.

-  D eciding to  buy:
Thanks, I ’ll have it (them ).
Yes, I ’ll take this one (these), please.

-  D eciding no t to  buy:
I  think I ’ll leave it, thank y o u ”.

[ A b b s ,  F r e e b a i r n  1989: 12]

3.5.1.2.5. Making complaints, apologies

“I'm  sorry. T h a t’s O.K.
I ’m  terribly sorry. T ha t’s all right.
I'm  awfully sorry. D on't worry about i t”.

[ A b b s ,  F r e e b a i r n  1989: 20]

З.5.1.2.6. Phone conversations and closing strategies

“Hello, Laura speaking.
I t ’s Adam  here. W ould you like to go to the theatre on Friday? 
Yes, I ’d  love to”.

[ A b b s ,  F r e e b a r i n  1990: 81]

“ Ending conversations: Well, I  suppose I  ought to get on.
Listen, I  really have to? ought to be going now”. 

“ G iving a reason for ending the conversation:
I  m ust get back to work.
I ’ve got some work to do”.



“M aking  arrangem ents to m ake contact again:
(L o o k), we m ust get together some time. 
(L isten ), why don't we meet fo r  lunch?

“ Leave taking phrases:
See you (soon\next...)
Good luck with/on...
Give m y regards to...

[ A b b s ,  F r e e b a i r n  1989: 100]

3.5.1.2.7. Patterns o f written discourse

T he Blueprint series does no t lack sections developed to  writing, m ostly 
to  letter writing. Thus the coursebooks contain several letter patterns 
including typical vocabulary, style, and layout, based on English culture. 
Cf. [ A b b s ,  F r e e b a i r n  1990: 26, 109; A b b s ,  F r e e b a i r n  1989: 37, 
57]. Besides, the coursebooks present explanations and instructions on how 
to write biographies e.g. [ A b b s ,  F r e e b a i r n  1989: 91], reports e.g. (Ibid: 
99), invitations e.g. [ A b b s ,  F r e e b a i r n  1990: 113] etc.

3.5.2. The M aking Waves series

M aking Waves [ H u x l e y  1991; L o a d e r ,  W i l k i n s o n  1991; B r o -  
a d h e a d ,  L i g h t  1992] is another series o f coursebooks which in m y 
opinion represent the international approach to  English. T here are sections 
prom oting  explicitly o r implicitly British or A m erican culture and also 
passages which refer to  o ther countries o f the world but fewer than  in 
A b b s  and F r e e b a i r n  [1990] and [1991].

З.5.2.1. British everyday life in the Waves -  the explicit level

The First Wave [ H u x l e y  1991] begins with a dialogue between two 
girls and a delivery m an who brings flowers. Even this very short dialogue 
tells Polish learners abou t the institution o f the delivery m an in Britain, 
a service no t well know n in Poland. A few pages further on  there are 
advertisem ents prom oting an  opera or play productions and all refer to



London theatres. The picture illustrating a passage from  a radio play abou t 
a m urder presents a policem an wearing a British Police iniform . A  dialogue 
between a H ousing Officer and a student from K enya inform s learners 
abou t a phenom enon o f British culture, students living with British families. 
A  m ap and Asking fo r  Directions section presents a street m ap  with English 
street names. Later on there are advertisem ents for L ondon theatres and 
operas, and signs displaying when a bank, swimming pool, superm arket 
and restauran t are open. They include the opening hours typical for Britain. 
The Unusual People, Unusual Jobs section introduces a person living in 
O xford, England. She is a grandm other but goes to  University, the fact 
inform ing us abou t educational possibilities in Britain. The Sports section 
includes a press -  cutting telling the readers about the L ondon M arathon . 
F u rth er on you can find a recipe for a banana and w alnut cake, food 
know n better in England tha t Poland.

A Grammar Guide a section, to  introduce m odifying adjectives with very 
and fa irly  , is illustrated with a room  therm om etre with the Fahrenheit 
scale, used in England. A nother section teaches letter w riting in English 
and introduces typical English lay out.
T o  conclude the presentation of British culture elements, 1 would like to 
add the last three explicit cultural references in the book: a page devoted 
to  the Queen (connected with discussing age), the m enu list from  a British 
restauran t and an alm ost full page press -  cutting from the Daily Times, 
a ficticious British newspaper.

In the Second Wave we can find a passage on the British love story 
writer B arbara C artland, while others discuss diferences between the British 
and A m ericans o r present I la rro d s  departm ent store in L ondon. T here is 
a reading section abou t a boy from D evon who found an  old cannon in 
the sea. Foreign learners are acquainted with the procedure in such cases 
(all the things found belong to the government, which put them  up for 
a sale and gives some o f the m oney to  the person who had found them ). 
One o f the writing sections presents a W estern Bank PLC Service application 
form , and a large reading section introduces some fam ous V ictorians.

3.5.2.2. Foreign culture in Making Waves

A lot o f  explicit elements favour foreign cultures. W hile talking abou t 
traveling abroad , various countries and airlines are m entioned, the P atterson 
family lives in A ustralia, Kevin Palm er lives in D ubai, tw o o f the unusual 
people with unusual jobs line in C alifornia and Borneo. There is an  all 
page advertisem ent section presenting hotels in H ong K ong, and there are



dates o f b irth  o f a few fam ous people from various countries. A few pages 
later you can find a biographical note on the Am erican scientist A lbert 
E instein, a passage about a shark at an Italian  holiday resort. T hen you 
can find a reading passage about Brunei, and excerpts from  A m erican TV 
program m es. A ficticious interview with an A m erican specialist on space 
program m es inform s us abou t the first m anned flight to M ars with four 
couples, one from  the U.S., one from the Soviet U nion and others from 
E urope and Asia.

The Second Wave [ L o a d e r ,  W i l k i n s o n  1991] seems to be m ore 
international than  the first one, as far as the explicit elements are concerned. 
A lthough there are several references to  Britain, the rest refers to  o ther 
countries or describes situations which can happen anywhere in the world. 
Come to the U .S.A. is a short passage presenting A m erica, ano ther one 
discusses politeness all over the world (including Britain) and finally the one 
introducing H einrich Schliemann, the G erm an archeologist who discovered 
Troy. In addition, learners can find photos o f famous places in the world, the 
nam es o f European painters and several pictures presenting fam ous people.

The same “m ore in ternational” than English approach represents the 
au tho rs o f  the Third Wave [ B r o a d h e a d ,  G i n n i  192]. On the surface 
the book does no t favour British culture at all. T here arc some passages 
and nam es referring to  Britain o r the U.S.A., like excerpts from  Co- 
nan-D oyle’s The Adventures o f  Sherlock Holmes and dialogues full o f 
English or A m erican names o r surnames. Besides, there are a few pictures 
and photos connected with Britain, but on the o ther hand, there are a lot 
o f  universal passages the action o f which is connected or set in non-A nglo- 
-Saxon countries; Brazil, Singapore, Thailand, Ethiopia, the Soviet U nion, 
G uatem ala, F rance or Sweden. There is also a political m ap o f E urope 
and a picture o f a pop concert with the nam e o f the Polish trade union 
Solidarność in the background. People appearing in the book are o f  various 
nationalities and races ; English, Chinese, C anadian, Am erican, and from 
o ther European or Asiatic C ountries (pictures).

3.5.2.3. Implicit cultural connections with British culture -  the discourse level

In  the M aking Waves series as in all the coursebooks discussed so far, 
one can notice a lot o f implicit cultural references to British culture on 
the discourse level. Above all there are lots o f “ situation pa tte rns” which 
are examples o f  sociolinguistic rules (mainly sequential and alternating 
ones). They com prise Introduction Dialogues, phone dialogues, greetings, 
addressing people, saying when one does no t know  o r is no t sure of



som ething. There are also sections teaching people to  offer som ething, 
accept o r refuse an  offer, say w hat he or she wants, and refuse an  invitation.

З.5.2.З.1. Introducing, greeting and addressing people

“ M arie: Hello, Tony. How are you?
Tony: I'm  fine , thank you. A nd you?
M arie: Fine, Thanks."

[ H u x l e y  1991: 2]

“W om an: M r Chen, this Li M iss Banks.
Chen: How do you do?
K aty: How do you do?"

(Ibid.: 14)

“ Peter: This is M r and M rs W alker.
K aty: Pleased to meet you” .

(Ibid.: 16)

3.5.2.3.2. Offering, accepting, refusing

“ Offering to  do something:
Can I  get you a drink?
Shall I  pay fo r  this?

Accepting an offer:
Yes, please.
Thank you very much.

Refusing an  offer:
No, thank you.
T h a t’s  all right, thanks."

[ H u x l e y  1991: 99]

3.5.2.3.3. Exclamation words and expressions of hesitation

“ ‘H ow  did you know?’
‘OA, we know  m ost things. [...]’ ”

[ L o a d e r ,  W i l k i n s o n  1991: 59]



‘“ A cannot? In your garden? Well done! But I ’m  afraid  you m ust inform  
this governm ent official. I ’ll give you his num ber’ ” .

“ ‘W hat will you do with the m oney you get?’ a friend asked.
‘Well, I ’d like to buy a b o a t’. [...]”

[ L o a d e r ,  W i l k i n s o n  1991: 59]

3.5.2.3.4. Requests, asking for permission, asking people to do thing
and agreeing

“Asking Permission and Accepting 
Could I  use yo u r’ phone, please? Certainly.
M a y I  use yo u r’ phone, please? O f  course.
A sking Perm ission Inform ally
Is it all right i f  I  use yo u r’ phone? Sure.
Is it O.K. i f  I  use your' phone? Go ahead.
Refusing
Well, actually, I 'd  rather you didn’t +  Reason.
Sorry  +  R eason” .

[ L o a d e r ,  W i l k i n s o n  1991: 68]

“ Requests and Offers 
Requests
Close the door, please.
W ill you tidy your room, please? [...]

Acceptances
Certainly.
(Y e s ) , o f  course I  will. [...]

Refusals
I'm  sorry but I ’m  afraid 
I  can't at the moment. [...]

Offers
Shall I  close the door?
I 'll  do the dishes. [...]

Acceptances
Thank you very much.
(O h ,) thanks.



Refusals
I t ’s O.K. thanks.
I t's  all right thank you."

(Ibid.: 48)

3.5.2.3.5. Making complaints, apologies

“ 1. I ’m  sorry. I  didn't mean to do it.
2. I ’m sorry it happend but [...].”

“ 1. /  did it by mistake.
2. I  didn’t do it on purpose.
3. I  do beg your pardon. [...]”

“ 1. Well, be more careful next time.
2. T ha t’s all right. D on't worry.
3. D on't mention it. [...]”

[ B r o a d h e a d ,  L i g h t  1922: 45]

3.5.2.3.6. Inviting and introducing a problem

“ Inviting
W ould you like to + verb Yes, that would be a pleasure.
Do you fa n cy  [...] Yes, please. I ’d  love to. [...]

Refusing
Well, I ’m  afraid I ’m  busy.
Well, I ’m  afraid I  can't +  verb +  then [...]”

[ L o a d e r ,  W i l k i n s o n  1991: 24]

“ /  am sorry to trouble you but...
I  hesitate to say this but...
I  hope you don’t m ind m y saying this but... [...]”

[ B r o a d h e a d ,  L i g h t  1992: 95]

“ Inviting
W ould you like to come to a party?
A ccepting an  Invitation
Yes, please. [...] Thank you very much



Refusing an Invitation 
Thank you, but I  can't.
I ’d  love to, but... (Say why can’t accept)”

[ H u x l e y  1991: 100]

3.5.2.3.7. Asking for and making suggestions

“Asking for a Suggestion 
Shall we -f infinitive 
What shall we get?
M aking a Suggestion 
L e t’s -f infinitive 
L e t ’s get a book. [...]
How about
W hat about a handbag?
Accepting a Suggestion
O.K.
Yes, all right [...]

Refusing a Suggestion
No, I  don't think th a t’s a good idea".

[ H u x l e y  1991: 103]

3.5.2.3.8. Interruptions, disagreeing, persuading

“ Interrupting
But...
I 'm  sorry to interrupt you, but...
Excuse me, could I  say something here?
Preventing in terruptions
I'm  afraid I  haven’t quite finished.
I  haven’t quite finished."

[ L o a d e r ,  W i l k i n s o n  1991: 97]

“ 1. Well, you m ay have a point there but...
2. I ’m  not sure I  agree with you there,... [...]”
“ 1. I  see what you mean but...
2. Perhaps, but you don’t think that... [...]”

[ B r o a d h e a d ,  L i g h t  1992: 32]



“ Form al
1. I 'd  rather not discuss that i f  you don’t mind.
2. I ’d  rather not say i f  you don’t mind. [...] 
Inform al
6. I'll get back to you on that, i f  th a t’s  O.K.
7. I'm  afraid that's personal.

R ude
8. M ind your own business".

[ B r o a d h e a d ,  L i g h t  1992: 36]

3.5.2.4. M aking Waves -  final rem arks

T he M ak in g  W aves course is being used in B ritain  fo r teach ing  
English to  foreigners and outside Britain, for example in some Polish 
higher schools. A lthough it deals with fewer cultures than  B lueprint (e.g. 
very few references to A frica or Eastern Europe, alm ost nothing abou t 
Poland or o ther post-com m unist countries) it is a course which should 
satisfy people o f various cultural backgrounds. I t  does not tell too  m uch 
abou t British or A m erican culture either, but favours the A nglo-Saxon 
culture on the implicit (discourse) level. As the above discourse analysis 
section shows, the au thors teach ready discourse patterns to  be acquired 
by learners. Thus foreigners u tter phrases, products o f Anglo-Saxon C ul­
tu re, and  do  n o t generate them  on the basis o f  the vocabulary  and 
syntax.

4. CONCLUSIONS

4.1. Conclusions drawn on the basis of above textbook survey

T he above textbook survey leads to  several conclusions, which for the 
clarity o f the paper are presented in a separate section.

They are as follows:
1. Each textbook contains both  explicit and implicit cultural elements.
2. T here exists a unity o f language and culture, and each artificial 

a ttem pt to  separate them  is no t possible.



3. T here are no completely “culture-free” textbooks.
4. Elem ents o f English culture should be taught together with the 

language, because it helps to  achieve proficient com m and o f  the foreign 
language. Elem ents o f Polish or non-English culture fulfil an  auxiliary role 
in English teaching.

5. English can serve as an international system o f com m unication as 
long as it is not deprived o f its cultural basis.

4.2. Explicit and implicit cultural elements are present in all kinds of textbooks

M ost o f the textbook users or reviewers pay attention to  the explicit 
cultural elements a t the same time ignoring the implicit ones, possible to 
be traced on the discourse analysis level. However a m ore careful examination 
o f all the above discussed textbooks proves th a t no above presented 
textbook is com pletely free from cultural elements.

4.2.1. Explicit cultural elements

These elem ents o f cu lture are easily noticed in language teaching 
m aterials as they are simply overt references to  cultures, foreign o r native. 
All the discussed textbooks contain various quantities o f these elem ents e.g. 
descriptions o f  everyday routine, different aspects o f life, elements o f  history 
and literature. Such a set o f inform ation referring to  English culture is 
necessary for all the learners who want to  gain the proper com m and of 
the language.

4.2.2. Implicit cultural elements

In my opinion the implicit cultural elements play a very im portan t but 
often neglected role in teaching. The im portance o f m astering basic gram ­
m atical structures goes w ithout saying, but the problem  o f  w ording for 
exam ple has often passed unnoticed in the process o f textbook syllabus 
writing. S. D u c z m a l  [1990] claims that “ a num ber o f set phrases the use 
o f  which is characteristic for the given language [... ] constitu tes its 
charac ter” . “This is very often referred as the spirit o f language” . “ C on­
sequently; it is very often the case that a sentence in a foreign language



is gram m atically correct and contains no syntactic m istakes but in a given 
context however, sounds aw kw ard, funny, unnatura l and strikes one as 
alien or simply a caique o f the native syntax” [ D u c z m a l  1990: 193]. In 
the light o f  this approach  the better a tex tbook  is the  m ore  typical 
structures in linguistic context it introduces. In my opinion the Blueprint 
series, the M aking Waves, and New Concept English present the largest 
num ber o f  implicit linguistic elements on the discourse analysis level.

4.2.3. The distribution of contents

C om paring the cultural contents o f textbooks used from the 1930s to 
the 1990s it is possible to  observe certain trends in the d istribution  o f 
cultural elements. Textbooks o f the 1930s, 40s and 50s included a large 
num ber o f non-English cultural elements. Those books were ousted by the 
targe t language culture oriented ones o r cu lture free tex tbooks which 
dom inated in the 1960s and 70s. And again the 1980s and 1900s brought 
m ulticultural elements into num erous textbooks.

4.3. The unity of culture and language

One o f the m ain goals o f the paper was to  show the unity o f language 
and culture. It is indeed impossible in my opinion to  split these two for 
the sake o f textbook writing. I also think tha t all the above discussed 
textbooks o f English are not devoid o f cultural load.

4.3.1. The implicit cultural elements traceable on the discourse analysis level
as the best proof of unity

T he implicit cultural elements occurring in discourse analysis level are 
the best examples o f language-culture unity. It is possible however to 
m inimize the am ount o f explicit cultural explanations in textbooks m aking 
them  look “ in ternational” but it is not possible to  divorce the language as 
such, from  its cultural background. The form ulation o f thoughts, typical 
linguistic responses in various situations betray a cultural approach  to  life, 
and displays an individual’s habits, and his way o f perceiving the world. 
T hus, I would like to  agree with one o f the aspects o f  W h o rfs  hypothesis,



a language betrays the way o f perceiving the reality o f its native speakers, 
and when it is used by foreigners it in a way imposes th a t viewpoint 
on them.

4.4. Textbooks generally treated as culture free do contain cultural elements

T he New Concept English series [ A l e x a n d e r  1967a, b, c, d] claims 
to  be a culture free course no t prom oting any cultures. In my opinion the 
au th o r did not succeed in this goal. T he coursebooks do contain cultural 
elements, although the au th o r pu t m uch effort into isolating his characters 
and action from cultural links. Consequently one can notice a lot o f  explicit 
and implicit elements o f culture in his textbooks. T he action o f m ost o f 
the passages o r characters are connected with Britain m ainly, even in the 
m ost “ in terna tional” third p art o f  the course.

T he same conclusion refers to the implicit level. The New Concept 
English is one o f the richest sources o f English idioms, or typically English 
lexical phrases (e.g. phrasal verbs) and discourse patterns. It is no t possible 
however to  deprive a natural language o f its cultural roots and any attem pt 
o f  th a t kind cannot be fully successful.

4.4.1. The role of culture-free textbooks in stimulating the learner’s motivation

As was said above A lexander’s set o f coursebooks cannot be treated as 
typically culture-free textbooks, and it is extremely difficult or alm ost 
im possible to  find such books. We can assume however th a t the New  
Concept English oscilates between culture-free and culture orientated textbooks. 
In my opinion artificial backgrounds or nationality deprived characters are 
no t stim ulating learners. Each hum an-being is connectcd with his or her 
cultural heritage and he or she tends to identify with similar book characters. 
T he lack o f  cultural details causes learners to  perceive the characters as 
alienated and not easy to  identify with.

4.5. Why teach culture to Polish learners?

It is w orth asking a question abou t the goals o f  culture orientated 
textbooks. W hat to  their writers w ant to  achieve? D o they w ant to  change



Polish pupils, their custom s, traditions and other spiritual values into 
English ones? A re they suggesting tha t English culture is better and that 
the Polish one is inferior to  it? F o r me the only reasonable answer is as 
follows: the authors included such a cultural load in their textbooks because:

a) it is impossible to teach a natura l language as an artificial system 
o f  com m unication w ithout its cultural roots,

b) inform ation about the English culture helps to  give an  understanding 
o f “ the spirit o f  language” i.e. “ a num ber o f  set phrases the use o f which 
is characteristic for the given language” [ D u c z m a l  1990: 193], and 
explains how to use it in certain situation, in harm ony with the sociolinguistic 
rules,

c) the native language o f the learners (Polish) is no t inferior, but 
learning abou t foreign cultures broadens the horizons o f the m ind, and 
helps in m utual understanding  between tw o foreign nations; the goal 
p ropagated as necessary for education for dem ocracy,

d) foreign culture presented side by side with the native ones create the 
im pression that bo th  cultures are on the same level (not inferior and not 
superior to each other).

4.5.1. The role of Polish cultural elements

As was m entioned above the targe t language orien ta ted  tex tbooks 
w ritten by Polish authors include certain cultural references to  Polish 
culture. They present and stress elem ents o f  bo th  cu ltures som etim es 
diam etrically opposed to each other, thus in an implicit role showing the 
culture clash. This concerns for example school routine birthday celebrations, 
o r o ther English traditions.

4.5.2. The role of international cultural elements

T he use o f  this kind o f  elements creates an im pression tha t the language 
being studied by the students is to be used for com m unication all over the 
w orld. Such im pressions are created by the in troduction o f characters who 
represent various nations and races. Pupils become convinced ab o u t the 
popularity  o f English as it is in use no t only in Britain, A m erica bu t also 
as a foreign language in Asia, South Am erica or Africa. Pictures included 
in the textbooks present people o f all races, white, black and yellow. We 
cannot fail to  notice tha t this kind o f textbooks was w ritten for foreign



learners from  all over the w orld, and by m eans o f presenting such a m ul­
ticultural diversity of characters and settings they stim ulate the learners to 
study a language which also “ belongs” to  them. T o  sum up, textbooks 
containing m ulticultural elements create a favourable approach  in learner 
tow ards the language learning process and bring the language and its 
culture closer to  learners by m eans o f the superim position o f a cultural 
background.

4.5.2.1. The evolution of functions which cultural elements fulfilled in textbooks
in the past and nowadays

T here is a significant difference in the aims for which a decision was 
m ade to  include the cultural elements in the textbooks discussed in this 
paper. In the past non-English elements were used as a tool for the political 
p ropaganda o f to talitarian  regimes (G erm any, the Soviet U nion). In the 
1990s m ulticultural elements fulfill quite a different task, creating English 
as an in ternational language and attracting  large num bers o f learners all 
over the world. The way cultural knowledge was introduced in the past 
and how  it is introduced nowadays is also different. Once it was presented 
in an arrogan t and im pudent way, now it is presented in a natu ral way 
and is well adjusted and indispensable in order to  a ttrac t potential textbook 
buyers and encourage them to study English.

4.6. Can English serve as an international system of communication without
its cultural basis?

A t first sight the above question night seem provocative, as a lot 
o f  people still claim th a t the language used for that purpose m ust be 
absolutely deprived o f its cu ltu ra l connections. These people how ever 
seem to forget th a t a natural language, unlike an artificial one is m uch 
m ore than  a m ere system o f com m unication. But on the o ther hand 
there arc also people who treat a natural language in a different way, 
like the editors o f the W orld o f English m agazine who perceive a natu ral 
language in the following way:

Language, any language, goes far beyond knowing what this or that word means. 
Language is a feeling, a frame of mind, a whole system of symbols, signs and gestures 
common to a given linguistic community. It is also a treasury of facts, notions and common



knowledge acquired and repeatedly reinforced from the moment a small child first begins to 
discover the world around it.

Jokes are told, songs are songs, phrases are coined and statements are uttered, all striking 
a respondent chord in listeners who share common cultural experiences. This night include 
anything from the bedtime stories your grandmother told and the poems you had to  read in 
school to your nation’s heroes and villians, popular slogans, well known historical events and 
many many more” [The World of English 1994: 24].

A  natural language deprived o f its cultural basis and used by various 
nations m ay soon suffer the same problem s as another in ternational system 
o f com m unication, Esperanto , already discussed in part 1. English used by 
speakers o f various nationalities may lose its “ spirit o f  language” [ D u c z m a l  
1990], and its developm ent m ay drift into several separate directions. T hus 
in the course o f the com ing future the “Englishes” spoken all over the 
world m ay become separate languages instead o f rem aining one in ternational 
com m unicative system. In  my opinion the best panacea against such an 
undesired tu rn  o f events is conscious teaching o f English together with its 
cultural background. This way English m ay be preserved in spite o f its 
variation  and dialects as one language, as an in ternational system o f 
com m unication.

4.7. Final rem arks

1. Q uite apart from  the latest opinion on the use o f culture in preser­
ving the status o f English as an in ternational language, the role o f  basic 
knowledge o f the English speaking countries also seems im portan t. M ore 
and m ore people, Poles am ong them , visit B ritain every year, on  business, 
attending sum m er courses o f English o r just as tourists. A lack o f  m ini­
m um  knowledge on life in Britain m ay lead to  funny events like the one 
described in a pun presented by a R ussian teacher A lexander B e s s -  
m e r t n y i  [1994], another supporter o f  culture-language unity in language 
teaching.

“ O n a British street a policem an stops a car. In the car there is a visitor 
from  ano ther country.
Policeman: (holding up his hand) Stop!
Visitor: (in car) W hat’s the m atter?
Policeman: W hy are you driving on the right size o f the road?
Visitor: D o you w ant m e to drive on the w rong side?
Policeman: Y ou are driving on the w rong side.
Visitor: But you said. I was driving on the right side.



Policeman: T h a t’s right. Y o u ’re on the right, and th a t’s wrong.
Visitor: A strange country! If  right is wrong. I ’m right when I’m  on the 

wrong side. So why did you stop me?
Policeman: M y dear sir, you m ust keep to the left. T he right side is the left. 
Visitor: I t’s like a looking-glass! I ’ll try to  remem ber. Well. I w ant to  go 

to  Bellwood. Will you kindly tell m e the way?
Policeman: Certainly. A t the end of this road turn  left.
Visitor: N ow  let me thing. T u rn  left! In  England left is right, and right 

is wrong. Am I right?
Policeman: Y o u ’ll be right if you turn  left. But if you tu rn  right, you you’ll 

be wrong.
Visitor: T hank  you. I t ’s as clear as daylight” [ B e s s m e r t n y i  1994: 26].

2. I would like to  conclude this paper with a final rem ark on the 
textbooks. I discussed in p art 2. I  have not at any time attem pted to evaluate 
them as good or had.

a) As far as the old ones [published in the 1930s, 40s and 50s] are 
concerned it is even not possible to judge them  from  the perspective of 
the 1990s. It would be too easy to say tha t such books are worthless since 
they present bookish, artificial language not reflecting its com m unicative 
character. On the o ther hand they were quite often the only available 
educational aids for English teaching a t that time. M aybe the au thors were 
not able to  write different books as the state authorities dem anded textbooks 
which had to  m eet certain criteria. If  the au thors -wanted to  have their 
books published they had to  include political elements. We cannot exclude 
however, another explanation, the textbook au thors were simply good 
citizens o f the state and followed its political line. Nevertheless the books 
did fulfill their tasks, they aided the learning o f English in hard  times when 
the political climate was not supportive.

b) The textbooks o f the 1960s [Smólska and Zaw adzka, Alexander] at 
th a t time were also very useful ones. In this paper I have analysed their 
contents w ithout any attem pt to  criticize or praise them . M any people in 
Poland, the au tho r o f this paper included, used them  in their studies of 
English, and they appeared very stim ulating and helpful, being w ritten 
according to  the language teaching principles o f the day.

c) It is too  early to evaluate the textbooks used now adays in the 1990s, 
they seem to lack very little in the light o f  to d ay ’s language pedagogy 
theories. However time flies and one day, the advance o f science in this 
field m ay force us to look at these textbooks in a different way.
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Dariusz M aciej Koniewicz

ASPEKTY RELATYW IZM U KULTUROW EG O  W PODRĘCZNIKACH 
DO NAUKI JĘZYKA A NG IELSK IEGO

Głównym celem autora jest analiza elementów kulturowych zawartych w podręcznikach 
do  nauki języka angielskiego, autorów polskich i zagranicznych publikowanych na przestrzeni 
ostatnich pięćdziesięciu lat. A naliza obejmuje zarówno elementy kulturow e umieszczone 
w podręcznikach świadomie, jako  materiały informacyjne, widoczne nawet przy pobieżnym 
przeglądzie książek, jak  i te trudno dostrzegalne związane bezpośrednio z językiem i sposobem 
postrzegania rzeczywistości przez jego mówców.

A utor akcentuje także nierozerwalność kultury i języka oraz niezwykle w ażną rolę 
elementów kulturowych w procesie glottodydaktycznym.

Praca składa się z trzech części poprzedzonych wstępem. We wstępie sprecyzowane są cele 
pracy oraz tezy, które autor starał się udowodnić poprzez analizę podręczników.

Część 1 jest częścią głównie teoretyczną przedstawiającą chronologicznie ewolucję poglądów 
na temat jedności języka i kultury od początku XX wieku do chwili obecnej. Najbardziej 
obszerna część 2 zawiera zilustrowaną cytatami analizę podręczników pod względem zawartości 
kulturowej. W części 3 zawarto końcowe wnioski i stwierdzenia związane z rolą kultury 
w procesie glottodydaktycznym.


